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FOREWORD 
 

Trevecca Nazarene University is a liberal arts university of the Church of the Nazarene.  The programs 

of Teacher Education at Trevecca are approved by the Tennessee Department of Education and are fully 

accredited by the Southern Association of Colleges and Schools. Trevecca holds membership in the 

American Association of Colleges of Teacher Education, the Tennessee Association of Colleges of 

Teacher Education and the Tennessee Council of Independent Colleges for Teacher Education. 

 

The goal of Trevecca's Teacher Education Program is the preparation of effective classroom teachers. 

The faculty seeks to produce teachers who are aware of the importance of the cognitive, emotional, 

physical, social, and spiritual components of a balanced person. 

 

This Teacher Education Handbook is designed to provide a convenient guide and resource for the 

various policies, programs, and requirements of the Teacher Education Program at Trevecca.  Education 

majors are expected to use it as a supplement to the University Catalog. The Handbook is administered 

by the Teacher Education Council in conjunction with the Director of Teacher Education. 

 

 

*100% of Trevecca Education Majorsô passed all of their Praxis tests prior to certification 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

* In compliance with Title II Institutional Reporting. 



   

4 

 

INTRODUCTION 
 

 

The Teacher Education Handbook is designed as a supplement to the University Catalog; it is not to be 

considered as a replacement for the Catalog. Therefore, education majors at Trevecca map academic 

coursework and degree completion in consultation with the University Catalog and the Handbook. 

 

The Handbook will be a part of the required study in EDU 1500 Foundations of Education. The 

Handbook will be used during advisement, and at admission to the Teacher Education Program, and 

admission to student teaching interviews. It is expected that the various forms contained in this 

document will be maintained as a record of progress in the program. 

 

Any questions concerning the Handbook or progress in completing an education major should be 

directed to the Teacher Education Office (248-1390) or the studentôs advisor.       
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PROGRAM FOUNDATION 

 

 

 

This first section of the Handbook explains the foundation of beliefs  

and processes upon which Trevecca's Teacher Education Program is 

built. It explains the Conceptual Framework, and shows how each  

course relates to the themes of the Conceptual Framework in a  

meaningful pattern. 

 

 

University Mission Statement 

 

Trevecca Nazarene University is a Christian community providing education for leadership and service. 

 

 

School of Education Mission Statement 

 

The School of Education embraces its mission to model competence, compassion, and character so that 

our students emulate and embrace these qualities in service and leadership. 
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SCHOOL OF EDUCATION 

CONCEPTUAL FRAMEWORK 
 

 

 
 

 

 

Being, Knowing, and Doing ï Educators:  Shaping the Future.  This underlying structure of 

the conceptual framework for the School of Education informs and frames the entire unit. 

 

Knowing 

   Understands Content 

   Understands Intellectual, Social and Personal Development 

   Understands Diversity 

Doing 

   Designs Instructional Strategies 

   Manages and Motivates 

   Communicates and Collaborates 

   Plans and Integrates 

   Evaluates 

Being 

   Reflects on Practice 

   Participates in the Professional Community 

   Pursues Spiritual Development 

 

Inherent in Treveccaôs heritage, mission, and program is the assumption that because of who we 

are (Being), we seek to learn (Knowing), and to teach (Doing). 
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VISION AND MISSION OF THE INSTITUTION AND UNIT  

 

Institution  

Trevecca Nazarene University is a fully accredited comprehensive institution of higher education located 

in Nashville, Tennessee. Treveccaôs distinctiveness is that of being a holiness institution of higher 

education that presents a Christian interpretation of truth. While the nature of the University has changed 

some over the years, its mission to provide quality Christian-centered education, with an emphasis on the 

integration of faith and learning, has been maintained.  

 

Several elements are key to Treveccaôs character: 

 

First, teaching is the Universityôs primary responsibility. While some faculty are increasingly engaged in 

research, writing, and service projects, their greatest task is to teach. 

 

Second, the focus is on a strong liberal arts preparation and a viable general education program. Today, 

most graduate schools and employers are calling for a more general and liberally educated graduate. 

Trevecca is well suited for such requests because it has historically included the liberal arts as part of its 

mission. 

 

Third, the main concern is in helping the individual student. Trevecca is a Christian community. 

 

Fourth, spiritual life development remains at the core of its focus. Chapel attendance, required religion 

courses, revivals, and the spiritual commitment of the faculty permeate the university. 

  

The Universityôs mission, purpose, and goals are built upon the foundation of the four key elements in 

Treveccaôs character. 

 

Institution Mis sion 

Trevecca Nazarene University is a Christian community providing education for leadership and service.  

 

Institution Purpose 
Trevecca Nazarene University is a private, accredited, co-educational, comprehensive institution of 

higher learning that exists to meet the higher educational needs of the Church of the Nazarene. Its 

academic programs are based on Christian values that promote scholarship, critical thinking, and 

meaningful worship for students in preparation for lives of leadership and service to the church, the 

community, and the world at large. 

 

Institutional Goals 
Trevecca Nazarene University seeks to develop a graduate who: 

1. Has a character capable of leadership and service shaped by the habits and practices of the 

Christian tradition. 

2. Has developed the capacity for disciplined reflection on the faith through the ministry of the 

Church and exposure to the parameters of the Christian faith, especially as it is engendered in the 

Wesleyan holiness tradition. 

3. Understands the literary, artistic, mathematical, and scientific contributions along with the 

persons, events, and ideas, which have given shape to civilization. 

4. Has developed an appreciation for the diversity of insight and perspective evident in the global 

community. 
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5. Can write, speak, and use appropriate technologies in order to learn and communicate at a level 

consistent with an academic community. 

6. Has the critical thinking skills and commitment to learning which will foster a lifetime of 

intellectual growth. 

7. Sees life in its cognitive and affective; personal and relational; intellectual and spiritual; 

emotional, physiological, and physical dimensions in a way that engenders wholeness. 

8. Has developed essential skills through practicums, internships, and other educational experiences 

in the larger community, which will enable him/her to become a productive influence in society. 

9. Demonstrates competence in at least one academic discipline commensurate with the 

professional and degree standards. 

 

To understand Trevecca, one must first understand the Universityôs mission statement: ñTrevecca 

Nazarene University is a Christian community providing education for leadership and service.ò The 

mission statement of the School of Education reinforces the Universityôs mission statement: ñIt is the 

mission of the School of Education to model compassion, character, and competence so that our students 

emulate and embrace these qualities in service and leadership.ò  

 

 

VISION, MISSION, PHILOSOPHY, PURPOSE, GOALS OF UNIT  

 

School of Education 

Trevecca Nazarene University has a long history of delivering quality academic programs in education 

at the undergraduate and graduate level. The institution created the teacher education unit in the early 

1950ôs and was granted full approval for teacher education in 1954 by the Tennessee State Department 

of Education. Today, she continues her strong allegiance and involvement with public P-12 schools and 

higher education. Guided by past experiences, present day happenings, action research, and a conceptual 

framework, professors who are teacher educators, counselors, and administrators have the awesome 

responsibilities of teaching who we are, what we should know, and what we are doing. The School of 

Education is committed to preparing its candidates to meet the highest standards.  

 

The School of Education is committed to a mission, vision, purpose, goals, and philosophy consistent 

with the institutionôs mission, purpose, and goals and built upon the foundation of the three words, 

being, knowing, and doing.  

 

Unit Mission 

The mission of the School of Education is to model competence, character, and compassion so that our 

students will embrace and emulate these qualities in service and leadership. 

 

Unit Vision 

In a Christ-centered context, the School of Education proactively addresses the diverse needs of the 

educational community through innovative, service-oriented partnerships and programs that are state, 

regionally, and nationally accredited. 

 

 

 

 

Unit Purpose 
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The purpose of the programs in the School of Education is to produce educational practitioners who 

have foundational skills, knowledge, abilities, and dispositions based on established and current research 

and sound professional practice. 

 

Unit Goals 

The goal of Teacher Education is to assist the student in the preparation for becoming an effective 

classroom teacher by: 

1. Proffering a rigorous academic program of studies for each area of specialization. 

2. Constructing opportunities for holistic development: cognitive, psychomotor, social, affective, 

and spiritual. 

3. Designing opportunities to continue to develop Christian character and ideals. 

4. Encouraging the setting of high academic, pedagogic and moral standards. 

5. Promoting opportunities for service to the community through being positive role models. 

6. Maximizing educational experiences in preparation to better serve in a technological and global 

society. 

7. Affording opportunities for field experiences in multiple, diverse settings early in and throughout 

the four-year program. 

8. Establishing close interaction with faculty through small class sizes and low faculty/student 

ratios. 

9. Immersing classroom experiences in state-of-the-art technology and practical applications. 

10. Advocating ongoing professional growth through a student chapter of ASCD. 

 

Unit Philosophy 

We believe: 

 That higher education challenges individuals, changes lives, and provides opportunities; 

 That all students have potential and should be encouraged to make valuable contributions to the 

learning community; 

 That quality teaching requires diligence, a pursuit of excellence, and life-long learning; 

 That the School of Education must provide leadership and resources to pursue its vision; 

 That the School of Education faculty must model quality instruction, Christ-like behavior, and 

sensitivity to studentsô needs and learning styles; 

 That the School of Education must set high expectations for students to become competent 

educational professionals; 

 That the School of Education must provide programs that proactively address the ever changing 

needs of traditional and non-traditional students. 

 

Expectations and Values: The School of Education expects that everyone will model Christlikeness by 

living the mission through 

  

 Competence which is exemplified by a passion for excellence in teaching and professional 

conduct, development and contributions. 

 Character which is exemplified by integrity, sincerity, dedication, and collegiality. 

 Compassion which is exemplified by valuing, mentoring, and serving students and colleagues. 

 

 

 

KNOWLEDGE BASES 
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BEING, KNOWING, AND DOING ï EDUCATORS: SHAPING THE FUTU RE 

The key words of the conceptual framework for the School of Education of Trevecca Nazarene 

University, being, knowing, and doing, provide an underlying structure that informs and frames the 

entire unit. The conceptual framework also gives meaning and direction through an articulated rationale 

for the operation of the unit.  

 

These three words, being, knowing, and doing, embody the unit and serve as the basis of the organization 

of this conceptual framework. Curriculum, instruction, field experiences, clinical practices, and 

assessments are designed upon the foundation of the three words: being, knowing, and doing.  

 

The conceptual framework of being, knowing, and doing creates a foundation for the dispositions 

expected of each candidate in the School of Education. 

 

Candidates are assessed on the following dispositions at various key points in the program. The expected 

dispositions are considered under the tenet of being. Each outcome can and is specifically interpreted on 

the assessment forms used in the assessment system. 

 Reflects on Practice 

o Attitude toward life-long learning 

 Participates in the Professional Community 

o Attendance, punctuality 

o Professional attire 

o Win-win attitude 

 Pursues Spiritual Development 

o Exhibits compassion, character, and competence 

 

Knowledge Bases 

Being, the concept and commitment that shapes Trevecca, develops from the University's basic belief 

that God is, that God is knowable, and that these beliefs inform actions. To understand Trevecca, 

therefore, is to understand being.  Shaped by the values of Trevecca and by the assumptions about being, 

knowing, the second key word, frames the major emphasis for the entire School of Education:  learning 

oneself in order to teach for effective learning. Doing, the third concept, is the teaching that develops 

from both being and knowing. The school adheres to the views of some theorists that "knowledge is 

positional, that it relates to the knower's values and experiences, and that knowledge implies action" 

(Banks, 2002, p.7). Inherent in Trevecca's heritage, mission, and program is the assumption that because 

of who we are (being), we seek to learn (knowing), and to teach (doing).  Certain concepts are at the core 

of  Being, Knowing, and Doing and define these elements of the conceptual framework.   

 

Being, the first component of the conceptual framework, can be articulated through Trevecca Nazarene 

University's motto, "To be rather than to seem," developed within the Wesleyan  theological position, 

and the organizational content of the Church of the Nazarene (Chilton, 2001, p.54). At the core of this 

component are Christian values, commitment to service, commitment to learning, beliefs, and 

compassion. 

 

In the development of being, shaping and defining who we are, Maxwell (1998) says we must begin 

with the inner person.  The depth of character shapes oneôs inner being (Glanz, 2002). Out of this depth 

of character develops power (Danley, 2006).  According to Starratt (1995), the most fascinating power 

that each one of us possesses is the power to be ourselves.  That is, as stated by Starratt, only I can be 
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me; no one else can be me.  That is one of the unique traits of being who we are, which is dictated by 

what we see (Maxwell, 1998). 

 

In the perspective of learning in relation to being, being refers ñto the whole person ï to something that 

goes on all the time and that extends into all aspects of a personôs life; it means all our levels of 

awareness and, indeed, must include our conscious mindsò (Vaill, 1996, p. 26).  Vaill said further that 

learning as a way of being is an approach for everyone, for all people.  Being must include both 

intrapersonal being as well as personal socially expressive being.  These two concepts relate to learning 

as a way of being.  In other words, there are no boundaries for being (Palmer, 2004).  In our daily 

interaction with people, a personal formation occurs, according to Starratt (1995). We form ourselves by 

our actions, by our socially constructed formulation of meaning.  Collectively, all of us teach all of us 

(Raelin, 2005).   

 

According to Reyes (1991) students expect teachers to teach, to inspire, and not just to assign busy work.  

Students seem to be saying, ñTeach us!ò (p. 36).  The acts of teaching, according to Bogue (1991), 

include these: to inform and to inspire, to discipline and to discomfort, and to evaluate and to encourage.  

The disposition of being encompasses continual learning, as stated by Vaill (1996). Life-long learning is 

nothing less than a developmental process of oneôs commitment to learning as a way of being (Davis, 

2006). Vaill further asserts that the more completely a person achieves learning as a way of being, the 

more he/she will realize there is more to learn. With this realization comes the understanding that the 

learning can be achieved in the ease of a richer and richer comprehension of this way of being.   

 

Numerous studies have explored the relationship between who the teacher is and how that teacher 

performs: the relationship of being and doing. McBer (2000) interviewed middle school students to 

determine their concepts of a good teacher.  Their responses include these qualities of the teacher:  is 

kind, is generous, has faith in you, encourages you, listens to you, treats people equally, cares for you 

(compassion), does not give up on you (Christian values).  What is a good teacher?  To answer that 

question teacher effectiveness research helps in measuring the disposition of being a teacher. Cloer and 

Alexander (1992) and Johnson, Finn, and Lewis (2005) concluded that teachers who displayed 

humanistic, inviting qualities were effective classroom leaders. Brophy (1979) found that teachers who 

believed in their students were more likely to increase student learning.  Additional research conducted 

by McBer (2000) identified three factors that impact teaching: teaching skills, professional skills, and 

classroom climate.  Sabine's (1977) teacher effectiveness research determined that students excel under 

two teacher characteristics: teachers challenging students (commitment to learning) and teachers caring 

for students (compassion).   

 

Historical research by Rosenshine and Furst (1973) identified what they considered to be the top five 

characteristics of effective teaching:  clarity, variability, enthusiasm, opportunities for students to learn, 

and task-oriented behavior.  More currently, Good and Brophy (2002), using findings from their widely 

replicated studies, describe the characteristics that teachers demonstrate ñwho elicit strong achievement 

test scoresò (p. 378):  teacher expectation, role definition, sense of efficacy; student opportunity to learn, 

classroom management and organization; curriculum pacing; active teaching; teaching to mastery; and a 

supportive learning environment.  To summarize the answer to the question "What is a good teacher?", 

using Kouninôs (1970) term, an effective instructor possesses ñwithitness,ò is well-informed, and 

believes all students can learn (beliefs). 

 

A critical aspect in the formulation of being is to refine the craft of teaching (Perrone, 1991).  This 

refinement takes place by becoming and remaining a reflective educational practitioner (Taggart, 2005).   
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Loosely defined, reflective teaching, according to Wilen, Isheler, Hutchison, and Kindsvatter (2000), 

requires teachersô ñscrutiny of and decision making about their teaching practicesò (p.368).  Reflection 

can be viewed as an active process of exploration and discovery (Boud, Keogh & Walker, 1985).  After 

synthesizing the research literature on teacher reflection, Kennedy (1990) surmised that reflection is an 

ongoing process that allows teachers to constantly learn from their own experiences by considering 

multiple alternatives to situations, creating and assessing outcomes, and gaining knowledge with the 

perspective of various goals and thoughts in mind (commitment to learning). 

 

As a result of their experience at Trevecca Nazarene University, students, without regard to race, 

ethnicity, or physical condition, are transformed in the context of the University's commitment to being. 

A crucial element of this transformation, this being and becoming, centers on Trevecca Nazarene 

University's commitment to diversity, and commitment to producing teachers who are effective teachers 

in diverse classrooms.  From many states and several foreign cultures, and backgrounds, students 

develop in the context of the Trevecca spirit of service and leadership (commitment to service).  

According to Starratt (1995), the task of a school is to form a people by teaching the history of the 

people as that history impacts and challenges current knowledge.  Using song, poetry, art, heroic models, 

customs, and traditions is a means of bonding individuals in the school with a sense of being.   
 

Knowing, the second component of the conceptual framework, develops logically and philosophically 

from "being." Whatever the philosophical undergirdings of a unit's conception of knowledge, no 

educational institution can minimize the basic commitment to ñknowing,ò to teaching and learning.  

 

Palmer (1998), explains the interrelatedness of knowing and being in terms of community. "Knowing is 

how we make community with the unavailable other, with the realities that would elude us without the 

connective tissue of knowledge" (p. 54). He concludes that "At its deepest reaches, knowing is always 

communal" (p. 54). 

 

In her classic book on curriculum, Taba (1962) emphasized five functions for content of education. The 

first, "Four Levels of Knowledge," include these currently appropriate areas: facts, skills, and processes; 

basic ideas; concepts; thought systems or methods of problem solving (Taba, 1962). At the core of its 

commitment to knowing, the School of Education concentrates on:  communication, competency-based 

curriculum, interdisciplinary approaches, research, and technology.  

 

Communication can be defined as the "essence of organizations" (Katz & Kahn, 1978, p. 223).  

Lunenburg and Ornstein (2000) contend that communication is "the lifeblood of every school 

organization, and links the individual, the group, and the organization" (p. 180). Reyes (1991)  and 

Petrosino (2006) contend that communication is the essence of teaching; there is no more important tool 

for teachers than communication.   

 

Competency-based education is a systematic approach aimed at improving the teaching/learning process. 

In a competency-based program, tasks or competencies define the content of the learning experience 

(Task Trainers, Inc., 2000).  

A competency-based model promotes the learning and leadership development process of students 

(University of Massachusetts Boston, 2000). Competency-based education provides for numerous 

learning opportunities to prepare students to demonstrate competency, which can be achieved through 

instruction and experiential learning (Mulford, Silins, & Leithwood, 2004). At the advanced level, 

competency-based education takes into account prior learning that has been acquired through life/work 
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experiences. The flexibility of a competency-based program allows for students at varying levels of 

leadership potential, aspiration, and experience to develop at an individualized pace.  

 

Interdisciplinary instruction is equally concerned with the cognitive process, skills, and knowing that are 

specific to the different domains of learning. Jacobs (1989) noted that a teacher intentionally "applies 

methodology and language from more than one discipline to examine a central theme, issue, problem, 

topic, or experienceò (p. 8). Interdisciplinary instruction is enhanced among older students due to the 

accumulated knowledge base that constructs relationships and patterns; thus, learning becomes more 

meaningful (Jensen, 1998). The brain constructs meaning when patterns are discovered, and 

interdisciplinary methods "create much more relevance and context and, more important, help students 

understand the connections in learning" (p. 96). Rather than practicing concepts and isolated facts for the 

sake of practice, interdisciplinary methods allow a teacher to provide purposeful learning in a context, 

and practice enhances future learning (Creamer, & Lattuca, 2005). 

 

Gall, Gall, and Borg (1999) argue "A major characteristic of a profession is that it has a base of research 

knowledgeò (p. 3). They further argue that if educators are to be regarded as professionals, they will 

need to know about the knowledge generated by researchers and will themselves generate research. In 

their case for practitioners being also researchers, Kartis and Watters assert "Surely, the desire and 

ability to seek answers to puzzling questions, i.e. the desire and ability to do research, is an essential 

attribute of the professional teacher" (PKD Fastback 192). Numerous experiences at both initial and 

advanced levels enable students to acquire, refine, and develop skills and become consumers, evaluators, 

and generators of research, both quantitative and qualitative.  

 

Loertscher (2001), espousing the integral role of technology resources in the library, cites the research 

done by Keith Lance (2000) in Alaska, Pennsylvania, and Colorado (2000) to support the fact that 

learners in schools with a rich information technology environment score higher on achievement tests. 

Stone (2006) is an advocate for online collaboration as a benefit to both teachers and students. Kuhlthau 

(1999), advocate of the inquiry approach to learning in information literacy, cites in her research that the 

highest level of student learning occurs when students use technology to locate materials. In the five-

year study, Kuhlthau notes that by 1999, the fifth tier (greatest mastery) had been achieved in the largest 

numbers that reported using multiple resources to generate their own meaning.  

 

Roberts (2004) advocates for an understanding of a changing United States. He stated ñmanaging the 

nationôs unprecedented diversity may be the greatest challenge facing Americaò (p. 112). Educators 

must acquire knowledge of the changing diversity of the United States and the world in order to educate 

young minds to succeed. Kopetz, Lease, and Warren-Kring (2006) call for a change in education to 

include ñcontinual, critical evaluation of the state of education in schools, specifically in classroomsò (p. 

35) in order to gain the knowledge needed to meet the challenge of our diverse schools and classrooms. 

They issue a need for educators who demonstrate persistence, a love of learning, a desire to learn, a 

respect for students, a positive attitude, and an ability to open doors to possibilities and opportunities 

while acknowledging their own imperfections and need to learn. 

 

Doing, the third component of the conceptual framework, develops from ñbeingò and ñknowing,ò and is 

demonstrated through the richness of field experiences at each level. At the core of  ñdoingò are:  field 

experiences(short-term activities), practica (extended work in an educational setting), life-long learning, 

research, and diversity. 
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Beginning in EDU 1500, the foundations course, and continuing in each methods course, undergraduate 

and post-baccalaureate students are involved in varied field experiences and/or practica, including 

observations, mini-teaching, and directed full-time teaching. The office of the Director of Teacher 

Education tracks students through coursework to ensure diversity of experiences in grade levels, 

cultures, racial mixes, socio-economic levels, and gender. Each student participates in two placements 

during the student teaching experience not only to ensure diversity but also to broaden the teaching 

experiences of the pre-service teacher. To encourage life-long learning, students in the courses in the 

professional core are required to attend two professional development activities outside the classroom.  

In addition, as a culminating activity of the student teaching practica, each student prepares a 

professional development plan based on their assessments, reflections, and growth potential. 

 

At the graduate level, the professional practice required in the MLIS program work experience is in a 

library environment under the guidance of practicing professionals. The program also includes a 

portfolio, as part of the exit assessment, which requires evidence of professional knowledge, 

demonstration of technological competency, plans for life-long learning, and understanding of customer 

service.  
 

In addition to varied activities in each class in the advanced level, educational leadership students, 

becoming familiar with ISLLC standards, participate in an extensive portfolio practicum experience that 

includes "shadowing" a current administrator/supervisor, conferencing with the school leader, 

developing case studies, and preparing a video or PowerPoint presentation. Class experiences that 

provide a practitioner's approach to hone teachers' competencies are woven throughout the entire 

program for instructional effectiveness. In the Ed. D. program, "doing" begins in the first semester with 

the first action research class and continues throughout the three years.  In the symposium, the student 

demonstrates knowledge gleaned through action research, a means of  ñknowingò through ñdoing.ò  

 

The School of Education is strong in its commitment to technology and diversity. Every course has a 

technology component that is demonstrated in a presentation or portfolio. In addition, professors are 

committed to modeling the use of technology. Each program has a strong diversity component since the 

School of Education is committed to challenging candidates. This is not always easy as Nieto (1999) 

stated, ñfacing and challenging racism and other biases is both an inspiring and frightening prospectò (p. 

158). This commitment is seen most recently in the addition of a required course Urban Teaching and 

Learning. The table below gives a summary of the undergraduate courses that have a focus on diversity 

issues. In addition to these, the majority of courses have diversity issues embedded in the curriculum. 

 

Undergraduate DIVERSITY 

EDU 1010 Foundations 

Practicum in Education 

Must be in a racially/ethnically diverse school 

EDU 1500 Foundations of 

Education 

Class discussion 

EDU 2556 Methods for 

Effective Classroom Climates 

Given a diverse classroom, how to create a safe classroom. Talking 

with parents from low socioeconomic areas, different cultures, é. 

EDU 2600 Learning and 

Cognition 

Learning theories, learning styles, modalities, metacognition 

EDU 3300 Teaching English 

Language Learners 

Approaches, methodologies, techniques, and materials for ELL 

EDU 3310 Social Studies and Cultural issues 
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Humanities 

EDU 3355 Urban Teaching and 

Learning 

Focuses on poverty, gender, and racial/ethnic issues in the classroom.  

PSY 3411 Introduction to the 

Exceptional Learner 

Students with special needs 

  

 

In conclusion, the School of Education provides a high caliber, diversified program for all students: 

undergraduates in the Teacher Education Program; post-baccalaureate students completing initial teacher 

licensure; masterôs of education students in Educational Leadership, Instructional Effectiveness, Library 

and Information Science; or doctoral students of Professional Practics.   

 

Critical to the School of Educationôs scope and purpose are the following tenets that are key to this 

conceptual framework.  These tenets develop from who the student is, what the student knows, and 

what that student is able to do.  Practical implementation of being, knowing, and doing are delineated 

as follows: 

 

Knowing 
 Understands content 

 Understands intellectual, social, and personal development 

 Understands diversity  

 

Doing 
 Designs instructional strategies 

 Manages and motivates 

 Communicates and collaborates 

 Plans and integrates 

 Evaluates performance of self and students 

 

 

Being 
 Reflects on practice 

 Participates in the professional community 

 Pursues spiritual development 

 

To reiterate, these tenets embody the overall conceptualization of each main component of the 

conceptual framework. Shaped by the convictions and traditions of Trevecca, the students at all levels in 

the School of Education become socially constructed, in the context of who they already are. Because 

the University maintains high academic standards, molded in part by the very enterprise of this present 

study, the students know; they learn, from each other, from their experiences, and from their instructors 

who value education both in the limited and broad conceptualization of the term. Finally, the students 

are able to perform, to teach, to lead, to serve: to do. As ships are not built in the water, neither do 

students become educators only on the job. Dedicated to producing effective, long-term educators, 

Trevecca maintains commitment to the three areas of this conceptual framework: being, knowing, and 

doing.  
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Candidate Proficiencies 
 

Candidate proficiencies are determined within the foundation of the Conceptual Framework. The three 

basic tenets are knowing, doing, and being. Each of these tenets subdivides into the candidate 

proficiencies for each program. Each program or assessment tool may further explain the proficiencies 

based on the candidate level in the program, or the purpose of the assessment.  

 

Knowing contains the candidate proficiencies ñUnderstands Content,ò ñUnderstand Intellectual, Social, 

and Personal Development,ò and ñUnderstands Diversity.ò 

 

Doing contains the candidate proficiencies ñDesigns Instructional Strategies,ò ñManages and 

Motivates,ò ñCommunicates and Collaborates,ò ñPlans and Integrates,ò and ñEvaluates Performance of 

Self and Students.ò 

 

Being contains the candidate proficiencies ñReflects on Practice,ò ñParticipates in the Professional 

Community,ò and ñPursues Spiritual Development.ò 

 

These candidate proficiencies are aligned with the Conceptual Framework, the INTASC Standards for 

the initial programs, the National Board Standards for the advanced programs, and the Tennessee 

Teacher Licensure Standards for Professional Education for the initial programs. In addition, the 

following tables demonstrate where these proficiencies are assessed within the assessment system.
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Candidate Proficiencies for all initial programs in the School of Education 
Proficiencies/Learning 

Outcomes 

Conceptual Framework, Unit 

Goals 

INTASC Standards Tennessee Teacher 

Licensure Standards: 

Professional Education 

Assessment System 

 Understands Content 

Understands Intellectual, 

Social, and Personal 

Development 

Understands Diversity 

 

Knowing 

 

Goal 1. Proffering a rigorous 

academic program of studies for 

each area of specialization. 

 

Goal 2: Constructing 

opportunities for holistic 

development: cognitive, 

psychomotor, social, affective, 

and spiritual. 

 

Goal 6: Maximizing educational 

experiences in preparation to 

better serve in a technological and 

global society. 

 

Goal 9: Immersing classroom 

experiences in state-of-the-art 

technology and practical 

applications. 

Principle #1: The teacher understands the central 

concepts, tools of inquiry, and structures of the 

discipline(s) he or she teaches and can create learning 

experiences that make these aspects of subject matter 

meaningful for students. 

 

Principle #2: The teacher understands how children learn 

and develop, and can provide learning opportunities that 

support their intellectual, social, and personal 

development. 

 

Principle #3: The teacher understands how students differ 

in their approaches to learning and creates instructional 

opportunities that are adapted to diverse learners. 

Discipline Taught 

Student Learning & 

Development 

Diverse Learners 

Technology 

Admission: 

 GPA 

 Testing 

 References 

 Interview 

 Writing Sample 

Mid-Point 

 GPA 

 Testing 

 References 

 Writing Sample 

 Successful 

Practicums 

Exit 

 Completion of 

Licensing Process 

 Portfolio 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Proficiencies/Learning 

Outcomes 

Conceptual Framework, Unit 

Goals 

INTASC Standards Tennessee Teacher 

Licensure Standards: 

Professional Education 

Assessment System 
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 Designs Instructional 

Strategies 

Manages and Motivates 

Communicates and 

Collaborates 

Plans and Integrates 

Evaluates 

Doing 

 

Goal 4: Encouraging the setting 

of high academic, pedagogic, and 

moral standards.  

 

Goal 7: Affording opportunities 

for field experiences in multiple, 

diverse settings early in and 

throughout the four ïyear 

program. 

Principle #4: The teacher understands and uses a variety 

of instructional strategies to encourage studentsô 

development of critical thinking, problem solving, and 

performance skills. 

 

Principle #5: The teacher uses an understanding of 

individual and group motivation and behavior to create a 

learning environment that encourages positive social 

interaction, active engagement in learning, and self-

motivation. 

 

Principle #6: The teacher uses knowledge of effective 

verbal, nonverbal, and media communication techniques 

to foster active inquiry, collaboration, and supportive 

interaction in the classroom. 

 

Principle #7: The teacher plans instruction based upon 

knowledge of subject matter, students, the community, 

and curriculum goals. 

 

Principle #8: The teacher understands and uses formal 

and informal assessment strategies to evaluate and ensure 

the continuous intellectual, social, and physical 

development of the learner. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Teaching Strategies 

Learning Environment 

Communication 

Planning 

Assessment & 

Evaluation 

Admission 

 References 

 Writing Sample 

Mid-Point 

 References 

 Writing Sample 

 Successful 

Practicums 

Exit 

 Completion of 

Licensing Process 

 Portfolio 

Proficiencies/Learning 

Outcomes 

Conceptual Framework, Unit 

Goals 

INTASC Standards Tennessee Teacher 

Licensure Standards: 

Professional Education 

Assessment System 
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Reflects on Practice 

Participates in the 

Professional Community 

Pursues Spiritual 

Development 

Being 

 

Goal 3: Designing opportunities 

to continue to develop Christian 

character and ideals. 

 

Goal 5: Promoting opportunities 

for service to the community 

through being positive role 

models. 

 

Goal 8: Establishing close 

interaction with faculty through 

small class sizes and low 

faculty/student ratios. 

 

Goal 10: Advocating ongoing 

professional growth through a 

student chapter of ASCD. 

Principle #9: The teacher is a reflective practitioner who 

continually evaluates the effects of his/her choices and 

actions on others (students, parents, and other 

professionals in the learning community) and who 

actively seeks out opportunities to grow professionally. 

 

Principle #10: The teacher fosters relationships with 

school colleagues, parents, and agencies in the larger 

community to support studentôs learning and well-being. 

 

Principle #11: (Trevecca specific) The professional 

Christian educator embraces ethical and moral values and 

is able to integrate Christian faith and learning in 

practice. 

Reflective Practitioner 

Colleagues, Parents, & 

Community 

Admission 

 References 

 Interview 

Mid-Point 

 References 

Exit 

 Completion of 

Licensing Process 

 Portfolio 

 Self-Assessment 
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Correlation of INTASC Standards with the Conceptual Framework 

 

Knowing 

Principle #1: The teacher understands the central concepts, tools of inquiry, and structures of the 

disciplines(s) he or she teaches and can create learning experiences that make these aspects of 

subject matter meaningful for students. 

 

Principle #2: The teacher understands how children learn and develop, and can provide learning 

opportunities that support their intellectual, social, and personal development. 

 

Principle #3: The teacher understands how students differ in their approaches to learning and 

creates instructional opportunities that are adapted to diverse learners. 

 

Doing 

Principle #4: The teacher understands and uses a variety of instructional strategies to encourage 

studentsô development of critical thinking, problem solving, and performance skills.  

 

Principle #5: The teacher uses an understanding of individual and group motivation and behavior 

to create a learning environment that encourages positive social interaction, active engagement in 

learning, and self-motivation. 

 

Principle #6: The teacher uses knowledge of effective verbal, nonverbal, and media 

communication techniques to foster active inquiry, collaboration, and supportive interaction in 

the classroom. 

 

Principle #7: The teacher plans instruction based upon knowledge of subject matter, students, the 

community, and curriculum goals. 

 

Principle #8: The teacher understands and uses formal and informal assessment strategies to 

evaluate and ensure the continuous intellectual, social, and physical development of the learner. 

 

Being 

Principle #9: The teacher is a reflective practitioner who continually evaluates the effects of 

his/her choices and actions on others (students, parents, and other professionals in the learning 

community) and who actively seeks out opportunities to grow professionally. 

 

Principle #10: The teacher fosters relationships with school colleagues, parents, and agencies in 

the larger community to support studentôs learning and well-being. 

 

Principle #11: (Trevecca Specific) The professional Christian educator embraces ethical and 

moral values and is able to integrate Christian faith and learning in practice. 
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Integration of Teacher Candidate outcomes with the Conceptual 
Framework and INTASC Principles 

 

The INTASC Principles form the very basis of the Conceptual Framework and are aligned with 

the three core ideas: Knowing ï Knowledge; Being ï Dispositions; and Doing ï Performances. 

The INTASC Principles are listed below. In addition, Trevecca Nazarene University has added a 

principle that is Trevecca specific (#11). 

 

Principle #1: The teacher (candidate) understands the central concepts, tools of inquiry, 

and structures of the discipline(s) he or she teaches and can create learning experiences 

that make these aspects of subject matter meaningful for students. 

 

Knowledge 

   

 The teacher (candidate) understands major concepts, assumptions, debates, 

processes of inquiry, and ways of knowing that are central to the discipline(s) s/he 

teaches.  

 The teacher (candidate) understands how students' conceptual frameworks and 

their misconceptions for an area of knowledge can influence their learning.  

 The teacher (candidate) can relate his/her disciplinary knowledge to other subject 

areas.  

 

Dispositions 

   

 The teacher (candidate) realizes that subject matter knowledge is not a fixed body 

of facts but is complex and ever-evolving. S/he seeks to keep abreast of new ideas 

and understandings in the field.  

 The teacher (candidate) appreciates multiple perspectives and conveys to learners 

how knowledge is developed from the vantage point of the knower.  

 The teacher (candidate) has enthusiasm for the discipline(s) s/he teaches and sees 

connections to everyday life.  

 The teacher (candidate) is committed to continuous learning and engages in 

professional discourse about subject matter knowledge and children's learning of 

the discipline.  

 

 Performances 

   

 The teacher (candidate) effectively uses multiple representations and explanations 

of disciplinary concepts that capture key ideas and link them to students' prior 

understandings.  

 The teacher (candidate) can represent and use differing viewpoints, theories, 

"ways of knowing" and methods of inquiry in his/her teaching of subject matter 

concepts.  

 The teacher (candidate) can evaluate teaching resources and curriculum materials 

for their comprehensiveness, accuracy, and usefulness for representing particular 

ideas and concepts.  
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 The teacher (candidate) engages students in generating knowledge and testing 

hypotheses according to the methods of inquiry and standards of evidence used in 

the discipline.  

 The teacher (candidate) develops and uses curricula that encourage students to 

see, question, and interpret ideas from diverse perspectives.  

 The teacher (candidate) can create interdisciplinary learning experiences that 

allow students to integrate knowledge, skills, and methods of inquiry from several 

subject areas.  

 

Principle #2: The teacher (candidate) understands how children learn and develop, and can 

provide learning opportunities that support their intellectual, social and personal 

development. 

 

 Knowledge 

   

 The teacher (candidate) understands how learning occurs--how students 

construct knowledge, acquire skills, and develop habits of mind--and knows 

how to use instructional strategies that promote student learning.  

 The teacher (candidate) understands that students' physical, social, emotional, 

moral and cognitive development influence learning and knows how to 

address these factors when making instructional decisions.  

 The teacher (candidate) is aware of expected developmental progressions and 

ranges of individual variation within each domain (physical, social, emotional, 

moral and cognitive), can identify levels of readiness in learning, and 

understands how development in any one domain may affect performance in 

others.  

 

 Dispositions 
   

 The teacher (candidate) appreciates individual variation within each area of 

development, shows respect for the diverse talents of all learners, and is 

committed to help them develop self-confidence and competence.  

 The teacher (candidate) is disposed to use students' strengths as a basis for 

growth, and their errors as an opportunity for learning.  

 

 Performances 
   

 The teacher (candidate) assesses individual and group performance in order to 

design instruction that meets learners' current needs in each domain 

(cognitive, social, emotional, moral, and physical) and that leads to the next 

level of development.  

 The teacher (candidate) stimulates student reflection on prior knowledge and 

links new ideas to already familiar ideas, making connections to students' 

experiences, providing opportunities for active engagement, manipulation, and 

testing of ideas and materials, and encouraging students to assume 

responsibility for shaping their learning tasks.  

 The teacher (candidate) accesses students' thinking and experiences as a basis 

for instructional activities by, for example, encouraging discussion, listening 
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and responding to group interaction, and eliciting samples of student thinking 

orally and in writing.  

 

Principle #3: The teacher (candidate) understands how students differ in their approaches 

to learning and creates instructional opportunities that are adapted to diverse learners. 

 

 Knowledge 

   

 The teacher (candidate) understands and can identify differences in approaches to 

learning and performance, including different learning styles, multiple 

intelligences, and performance modes, and can design instruction that helps use 

students' strengths as the basis for growth.  

 The teacher (candidate) knows about areas of exceptionality in learning--

including learning disabilities, visual and perceptual difficulties, and special 

physical or mental challenges.  

 The teacher (candidate) knows about the process of second language acquisition 

and about strategies to support the learning of students whose first language is not 

English.  

 The teacher (candidate) understands how students' learning is influenced by 

individual experiences, talents, and prior learning, as well as language, culture, 

family and community values.  

 The teacher (candidate) has a well-grounded framework for understanding 

cultural and community diversity and knows how to learn about and incorporate 

students' experiences, cultures, and community resources into instruction. 

 

 Disposition 

   

 The teacher (candidate) believes that all children can learn at high levels and 

persists in helping all children achieve success.  

 The teacher (candidate) appreciates and values human diversity, shows respect for 

students' varied talents and perspectives, and is committed to the pursuit of 

"individually configured excellence."  

 The teacher (candidate) respects students as individuals with differing personal 

and family backgrounds and various skills, talents, and interests.  

 The teacher (candidate) is sensitive to community and cultural norms.  

 The teacher (candidate) makes students feel valued for their potential as people, 

and helps them learn to value each other.  

 

 Performances 

   

 The teacher (candidate) identifies and designs instruction appropriate to students' 

stages of development, learning styles, strengths, and needs.  

 The teacher (candidate) uses teaching approaches that are sensitive to the multiple 

experiences of learners and that address different learning and performance 

modes.  

 The teacher (candidate) makes appropriate provisions (in terms of time and 

circumstances for work, tasks assigned, communication and response modes) for 

individual students who have particular learning differences or needs.  



   

27 

 

 The teacher (candidate) can identify when and how to access appropriate services 

or resources to meet exceptional learning needs.  

 The teacher (candidate) seeks to understand students' families, cultures, and 

communities, and uses this information as a basis for connecting instruction to 

students' experiences (e.g. drawing explicit connections between subject matter 

and community matters, making assignments that can be related to students' 

experiences and cultures).  

 The teacher (candidate) brings multiple perspectives to the discussion of subject 

matter, including attention to students' personal, family, and community 

experiences and cultural norms.  

 The teacher (candidate) creates a learning community in which individual 

differences are respected.  

 

Principle #4: The teacher (candidate) understands and uses a variety of instructional 

strategies to encourage students' development of critical thinking, problem solving, and 

performance skills. 

 

 Knowledge 

   

 The teacher (candidate) understands the cognitive processes associated with 

various kinds of learning (e.g. critical and creative thinking, problem structuring 

and problem solving, invention, memorization and recall) and how these 

processes can be stimulated.  

 The teacher (candidate) understands principles and techniques, along with 

advantages and limitations, associated with various instructional strategies (e.g. 

cooperative learning, direct instruction, discovery learning, whole group 

discussion, independent study, interdisciplinary instruction).  

 The teacher (candidate) knows how to enhance learning through the use of a wide 

variety of materials as well as human and technological resources (e.g. computers, 

audio-visual technologies, videotapes and discs, local experts, primary documents 

and artifacts, texts, reference books, literature, and other print resources).  

 

 Dispositions 

   

 The teacher (candidate) values the development of students' critical thinking, 

independent problem solving, and performance capabilities.  

 The teacher (candidate) values flexibility and reciprocity in the teaching process 

as necessary for adapting instruction to student responses, ideas, and needs.  

 

 Performances 

   

 The teacher (candidate) carefully evaluates how to achieve learning goals, 

choosing alternative teaching strategies and materials to achieve different 

instructional purposes and to meet student needs (e.g. developmental stages, prior 

knowledge, learning styles, and interests).  

 The teacher (candidate) uses multiple teaching and learning strategies to engage 

students in active learning opportunities that promote the development of critical 
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thinking, problem solving, and performance capabilities and that help student 

assume responsibility for identifying and using learning resources.  

 The teacher (candidate) constantly monitors and adjusts strategies in response to 

learner feedback.  

 The teacher (candidate) varies his or her role in the instructional process (e.g. 

instructor, facilitator, coach, audience) in relation to the content and purposes of 

instruction and the needs of students.  

 The teacher (candidate) develops a variety of clear, accurate presentations and 

representations of concepts, using alternative explanations to assist students' 

understanding and presenting diverse perspectives to encourage critical thinking.  

 

Principle #5: The teacher (candidate) uses an understanding of individual and group 

motivation and behavior to create a learning environment that encourages positive social 

interaction, active engagement in learning, and self-motivation. 

 

 Knowledge 

   

 The teacher (candidate) can use knowledge about human motivation and behavior 

drawn from the foundational sciences of psychology, anthropology, and sociology 

to develop strategies for organizing and supporting individual and group work.  

 The teacher (candidate) understands how social groups function and influence 

people, and how people influence groups.  

 The teacher (candidate) knows how to help people work productively and 

cooperatively with each other in complex social settings.  

 The teacher (candidate) understands the principles of effective classroom 

management and can use a range of strategies to promote positive relationships, 

cooperation, and purposeful learning in the classroom.  

 The teacher (candidate) recognizes factors and situations that are likely to 

promote or diminish intrinsic motivation, and knows how to help students become 

self-motivated. 

  

 Dispositions 

   

 The teacher (candidate) takes responsibility for establishing a positive climate in 

the classroom and participates in maintaining such a climate in the school as 

whole.  

 The teacher (candidate) understands how participation supports commitment, and 

is committed to the expression and use of democratic values in the classroom.  

 The teacher (candidate) values the role of students in promoting each other's 

learning and recognizes the importance of peer relationships in establishing a 

climate of learning.  

 The teacher (candidate) recognizes the value of intrinsic motivation to students' 

life-long growth and learning.  

 The teacher (candidate) is committed to the continuous development of individual 

students' abilities and considers how different motivational strategies are likely to 

encourage this development for each student.  
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Performances 

   

 The teacher (candidate) creates a smoothly functioning learning community in 

which students assume responsibility for themselves and one another, participate 

in decision-making, work collaboratively and independently, and engage in 

purposeful learning activities.  

 The teacher (candidate) engages students in individual and cooperative learning 

activities that help them develop the motivation to achieve, by, for example, 

relating lessons to students' personal interests, allowing students to have choices 

in their learning, and leading students to ask questions and pursue problems that 

are meaningful to them.  

 The teacher (candidate) organizes, allocates, and manages the resources of time, 

space, activities, and attention to provide active and equitable engagement of 

students in productive tasks.  

 The teacher (candidate) maximizes the amount of class time spent in learning by 

creating expectations and processes for communication and behavior along with a 

physical setting conducive to classroom goals.  

 The teacher (candidate) helps the group to develop shared values and expectations 

for student interactions, academic discussions, and individual and group 

responsibility that create a positive classroom climate of openness, mutual 

respect, support, and inquiry.  

 The teacher (candidate) analyzes the classroom environment and makes decisions 

and adjustments to enhance social relationships, student motivation and 

engagement, and productive work.  

 The teacher (candidate) organizes, prepares students for, and monitors 

independent and group work that allows for full and varied participation of all 

individuals.  

 

Principle #6: The teacher (candidate) uses knowledge of effective verbal, nonverbal, and 

media communication techniques to foster active inquiry, collaboration, and supportive 

interaction in the classroom. 

 

 Knowledge 

   

 The teacher (candidate) understands communication theory, language 

development, and the role of language in learning.  

 The teacher (candidate) understands how cultural and gender differences can 

affect communication in the classroom.  

 The teacher (candidate) recognizes the importance of nonverbal as well as verbal 

communication.  

 The teacher (candidate) knows about and can use effective verbal, nonverbal, and 

media communication techniques. 
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Dispositions 

   

 The teacher (candidate) recognizes the power of language for fostering self-

expression, identity development, and learning.  

 The teacher (candidate) values many ways in which people seek to communicate 

and encourages many modes of communication in the classroom.  

 The teacher (candidate) is a thoughtful and responsive listener.  

 The teacher (candidate) appreciates the cultural dimensions of communication, 

responds appropriately, and seeks to foster culturally sensitive communication by 

and among all students in the class. 

 

 Performances 

   

 The teacher (candidate) models effective communication strategies in conveying 

ideas and information and in asking questions (e.g. monitoring the effects of 

messages, restating ideas and drawing connections, using visual, aural, and 

kinesthetic cues, being sensitive to nonverbal cues given and received).  

 The teacher (candidate) supports and expands learner expression in speaking, 

writing, and other media.  

 The teacher (candidate) knows how to ask questions and stimulate discussion in 

different ways for particular purposes, for example, probing for learner 

understanding, helping students articulate their ideas and thinking processes, 

promoting risk-taking and problem-solving, facilitating factual recall, 

encouraging convergent and divergent thinking, stimulating curiosity, helping 

students to question.  

 The teacher (candidate) communicates in ways that demonstrate a sensitivity to 

cultural and gender differences (e.g. appropriate use of eye contact, interpretation 

of body language and verbal statements, acknowledgment of and responsiveness 

to different modes of communication and participation).  

 The teacher (candidate) knows how to use a variety of media communication 

tools, including audio-visual aids and computers, to enrich learning opportunities. 

  

Principle #7: The teacher (candidate) plans instruction based upon knowledge of subject 

matter, students, the community, and curriculum goals.  

 

 Knowledge 

   

 The teacher (candidate) understands learning theory, subject matter, curriculum 

development, and student development and knows how to use this knowledge in 

planning instruction to meet curriculum goals.  

 The teacher (candidate) knows how to take contextual considerations 

(instructional materials, individual student interests, needs, and aptitudes, and 

community resources) into account in planning instruction that creates an 

effective bridge between curriculum goals and students' experiences.  

 The teacher (candidate) knows when and how to adjust plans based on student 

responses and other contingencies. 
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Dispositions 

   

 The teacher (candidate) values both long term and short term planning.  

 The teacher (candidate) believes that plans must always be open to adjustment 

and revision based on student needs and changing circumstances.  

 The teacher (candidate) values planning as a collegial activity.  

 

Performances 

   

 As an individual, and as a member of a team, the teacher (candidate) selects and 

creates learning experiences that are appropriate for curriculum goals, relevant to 

learners, and based upon principles of effective instruction (e.g.  activate students' 

prior knowledge, anticipate preconceptions, encourage exploration and problem-

solving, and build new skills on those previously acquired).  

 The teacher (candidate) plans for learning opportunities that recognize and 

address variation in learning styles and performance modes.  

 The teacher (candidate) creates lessons and activities that operate at multiple 

levels to meet the developmental and individual needs of diverse learners and help 

each progress.  

 The teacher (candidate) creates short-range and long-term plans that are linked to 

student needs and performance, and adapts the plans to ensure and capitalize on 

student progress and motivation.  

 The teacher (candidate) responds to unanticipated sources of input, evaluates 

plans in relation to short- and long-range goals, and systematically adjusts plans 

to meet student needs and enhance learning.  

 

Principle #8: The teacher (candidate) understands and uses formal and informal 

assessment strategies to evaluate and ensure the continuous intellectual, social and physical 

development of the learner. 

 

 Knowledge 

   

 The teacher (candidate) understands the characteristics, uses, advantages, and 

limitations of the different types of assessments (e.g.  criterion-referenced and 

norm-referenced instruments, traditional standardized and performance-based 

tests, observation systems, and assessments of student work) for evaluating how 

students learn, what they know and are able to do, and what kinds of experiences 

will support their further growth and development.  

 The teacher (candidate) knows how to select, construct, and use assessment 

strategies and instruments appropriate to the learning outcomes being evaluated 

and to other diagnostic purposes.  

 The teacher (candidate) understands measurement theory and assessment-related 

issues, such as validity, reliability, bias, and scoring concerns.  
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Dispositions 

   

 The teacher (candidate) values ongoing assessment as essential to the instructional 

process and recognizes that many different assessment strategies, accurately and 

systematically used, are necessary for monitoring and promoting student learning.  

 The teacher (candidate) is committed to using assessment to identify student 

strengths and promote student growth rather than to deny students access to 

learning opportunities.  

 

  

 

Performances 

 

 The teacher (candidate) appropriately uses a variety of formal and informal 

assessment techniques (e.g. observation, portfolios of student work, teacher 

(candidate)-made tests, performance tasks, projects, student self-assessments, peer 

assessment, and standardized tests) to enhance her or his knowledge of learners, 

evaluate students' progress and performances, and modify teaching and learning 

strategies.  

 The teacher (candidate) solicits and uses information about students' experiences, 

learning behavior, needs, and progress from parents, other colleagues, and the 

students themselves.  

 The teacher (candidate) uses assessment strategies to involve learners in self-

assessment activities, to help them become aware of their strengths and needs, and 

to encourage them to set personal goals for learning.  

 The teacher (candidate) evaluates the effect of class activities on both individuals 

and the class as a whole, collecting information through observation of classroom 

interactions, questioning, and analysis of student work.  

 The teacher (candidate) monitors his or her own teaching strategies and behavior 

in relation to student success, modifying plans and instructional approaches 

accordingly.  

 The teacher (candidate) maintains useful records of student work and performance 

and can communicate student progress knowledgeably and responsibly, based on 

appropriate indicators, to students, parents, and other colleagues.  

 

Principle #9: The teacher (candidate) is a reflective practitioner who continually evaluates 

the effects of his/her choices and actions on others (students, parents, and other 

professionals in the learning community) and who actively seeks out opportunities to grow 

professionally. 

 

 Knowledge 

 

 The teacher (candidate) understands methods of inquiry that provide him/her with 

a variety of self- assessment and problem-solving strategies for reflecting on 

his/her practice, its influences on students' growth and learning, and the complex 

interactions between them.  
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 The teacher (candidate) is aware of major areas of research on teaching and of 

resources available for professional learning (e.g. professional literature, 

colleagues, professional associations, and professional development activities).  

  

Dispositions 

 

 The teacher (candidate) values critical thinking and self-directed learning as 

habits of mind.  

 The teacher (candidate) is committed to reflection, assessment, and learning as an 

ongoing process.  

 The teacher (candidate) is willing to give and receive help.  

 The teacher (candidate) is committed to seeking out, developing, and continually 

refining practices that address the individual needs of students.  

 The teacher (candidate) recognizes his/her professional responsibility for 

engaging in and supporting appropriate professional practices for self and 

colleagues.  

  

Performances 

 

 The teacher (candidate) uses classroom observation, information about students, 

and research as sources for evaluating the outcomes of teaching and learning and 

as a basis for experimenting with, reflecting on, and revising practice.  

 The teacher (candidate) seeks out professional literature, colleagues, and other 

resources to support his/her own development as a learner and a teacher 

(candidate).  

 The teacher (candidate) draws upon professional colleagues within the school and 

other professional arenas as supports for reflection, problem-solving and new 

ideas, actively sharing experiences and seeking and giving feedback.  

 

Principle #10: The teacher (candidate) fosters relationships with school colleagues, parents, 

and agencies in the larger community to support students' learning and well-being. 

 

 Knowledge 

 

 The teacher (candidate) understands schools as organizations within the larger 

community context and understands the operations of the relevant aspects of the 

system(s) within which s/he works.  

 The teacher (candidate) understands how factors in the students' environment 

outside of school (e.g. family circumstances, community environments, health 

and economic conditions) may influence students' life and learning.  

 The teacher (candidate) understands and implements laws related to students' 

rights and teacher (candidate) responsibilities (e.g. for equal education, 

appropriate education for handicapped students, confidentiality, privacy, 

appropriate treatment of students, reporting in situations related to possible child 

abuse). . 
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Dispositions 

 

 The teacher (candidate) values and appreciates the importance of all aspects of a 

child's experience.  

 The teacher (candidate) is concerned about all aspects of a child's well-being 

(cognitive, emotional, social, and physical), and is alert to signs of difficulties.  

 The teacher (candidate) is willing to consult with other adults regarding the 

education and well-being of his/her students.  

 The teacher (candidate) respects the privacy of students and confidentiality of 

information.  

 The teacher (candidate) is willing to work with other professionals to improve the 

overall learning environment for students.  

  

 

Performances 

 

 The teacher (candidate) participates in collegial activities designed to make the 

entire school a productive learning environment.  

 The teacher (candidate) makes links with the learners' other environments on 

behalf of students, by consulting with parents, counselors, teacher (candidate)s of 

other classes and activities within the schools, and professionals in other 

community agencies.  

 The teacher (candidate) establishes respectful and productive relationships with 

parents and guardians from diverse home and community situations, and seeks to 

develop cooperative partnerships in support of student learning and well being.  

 The teacher (candidate) can identify and use community resources to foster 

student learning. 

 The teacher (candidate) talks with and listens to the student, is sensitive and 

responsive to clues of distress, investigates situations, and seeks outside help as 

needed and appropriate to remedy problems.  

 The teacher (candidate) acts as an advocate for students.  

 

Principle #11:  (Trevecca Specific) The professional Christian educator embraces ethical 

and moral values and is able to integrate Christian faith and learning in practice. 

 

Knowledge 

 

 The teacher (candidate) understands biblical principles and is grounded in a 

strong Christian belief system. 

 The teacher (candidate) understands the need for personal and spiritual reflection 

and employs biblical study skills. 

 

Dispositions 

 

 The teacher (candidate) continues to develop Christian character and ideals. 

 The teacher (candidate) sets, attains, and models high moral standards and ethical 

behavior. 
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Performances 

 

 The teacher (candidate) models Christian principles in all actions and is able to 

apply those principles to contemporary issues. 

 The teacher (candidate) shows respect and tolerance of others points of view and 

endeavors to be a constructive influence in church and society. 

 The teacher (candidate) models positive attitudes and coping behaviors. 

 The teacher (candidate) is an active participant in a Christian congregation and 

seeks opportunities for ministry. 

 

 

Assessment 

 

 

Formal and informal assessments are a comprehensive, systematic, and integrated part of the 

professional and pedagogical studies of each licensure area in the Teacher Education Program.  

Authentic, performance-based assessment is directly linked to course objectives and instruction 

within the professional and pedagogical core. The context for any assessment process should be 

one of enthusiasm rather than one of dread. 

 

In the professional and pedagogical studies, instruction and assessment are linked to a common 

set of learning objectives in each course.  During the field experiences, practica, clinical field 

experiences, microteaching, and enhanced student teaching, students are required to actively 

accomplish complex and significant tasks, by using prior knowledge, recent learning, and 

appropriate skills to solve realistic and authentic problems.  Many of the assessment tasks 

involve hands-on experiences that become a learning process, not just a grading process.  The 

major purpose of both formal and informal assessment is to focus on reflection, self-assessment, 

and self-improvement by the teacher candidate. 

 

All assessment is directly related to and incorporated in the themes of the Conceptual Framework 

through various processes and evaluations.  

 

 Admission 

Assessment Assessment Tool 

GPA must be 2.5 or higher Transcripts submitted by candidate 

Testing  Evidence submitted by candidate ACT /SAT/ PPST 

References ï must submit 3 TNU Reference form from TNU Faculty 

Interview TNU Interview form 

Writing Sample TNU Writing Rubric 

 

Mid-Point (Required before student teaching) 

Assessment Assessment Tool 

GPA must be 2.5 Gen. Ed./ 2.8 Major & Prof. 

Courses 

Course grades 

Testing Evidence submitted by candidate 

References- 2 from Major and 1 from Education 

Professors 

TNU Reference form 



   

36 

 

Writing Sample TNU Writing Rubric  

Successful Completion of All Practicum 

Experiences 

TNU Practicum Final Assessment form for 

every practicum 

 

Exit 

Assessment Assessment Tool 

Successful Completion of Program Student Teaching mid-term, Student Teaching Summative 

Assessment 

Culminating Activity TNU Portfolio form 

Self-Assessment TNU Self-Assessment form 
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    TREVECCA NAZARENE UNIVERSITY  

SCHOOL OF EDUCATION  

[           References, Interview, Self-Assessment, Practicums, Student Teaching Mid-Term, Portfolio]  
 

Candidateôs Name: __________________ M/F ____ Program: __________ Years teaching __________ 

School _____________________ Teacher ________________________ Grade/Subject______________________ 

Course/Cohort __________________________ Professor __________________________ Hours Required __________ 

Racially/Ethnically diverse setting? _____ If yes, please attach the current school report card with demographics. 

Title I setting? _________  Urban/Suburban setting? ______  Students with exceptionalities? _______ ELL? ______ 

If a category is not applicable or you do not have enough information to answer, please indicate with ñNAò in the Score If a 

numbered item is not applicable or you do not have enough information to answer, please indicate with ñNAò in the Score 

column. 

KNOWING:  
 

Exemplary (3) Expected (2) Needs Improvement 

(1) 

Unacceptable (0) Score 

1. Understands 

Content 

Demonstrates in-

depth content 

knowledge as 

delineated in 

standards. 

Demonstrates content 

knowledge as delineated in 

standards. 

Demonstrates insufficient 

content knowledge as 

delineated in standards. 

Demonstrates little to 

no content knowledge 

as delineated in 

standards. 

 

2. Understands 

intellectual, 

social, & personal 

development 

Demonstrates in-

depth knowledge of 

human development. 

Demonstrates knowledge of 

human development. 

Demonstrates insufficient 

knowledge of human 

development. 

Demonstrates little to 

no knowledge of human 

development. 

 

3. Understands 

diversity 

Demonstrates in-

depth knowledge of 

the impact of culture 

on their own and 

othersô perceptions, 

learning styles, needs, 

and expectations. 

Demonstrates knowledge of 

the impact of culture on 

their own and othersô  

perceptions, learning styles, 

needs, and expectations. 

Demonstrates insufficient 

knowledge of the impact 

of culture on their own and 

othersô perceptions, 

learning styles, needs, and 

expectations. 

Demonstrates little to 

no knowledge of the 

impact of culture on 

their own and othersô 

perceptions, learning 

styles, needs, and 

expectations. 

 

 

DOING: 
 

Exemplary (3) Expected (2) Needs Improvement 

(1) 

Unacceptable (0) Score 

1. Designs 

instructional 

strategies 

Consistently able to 

create learning 

environments/ 

experiences conducive 

to the success of all 

learners based on 

standards and best 

practices. 

Frequently able to create 

learning environments/ 

experiences conducive 

to the success of all 

learners based on 

standards and best 

practices. 

Occasionally able to 

create learning 

environments/ 

experiences conducive 

to the success of all 

learners based on 

standards and best 

practices. 

Rarely able to create 

learning environments/ 

experiences conducive to 

the success of all learners 

based on standards and 

best practices. 

 

2. Manages & 

Motivates 

Consistently able to 

create a safe, efficient, 

and effective learning 

environment that 

fosters active learning.  

Frequently able to create 

a safe, efficient, and 

effective learning 

environment that fosters 

active learning. 

Occasionally able to 

create a safe, efficient, 

and effective learning 

environment that fosters 

active learning. 

Rarely able to create a 

safe, efficient, and 

effective learning 

environment that fosters 

active learning. 

 

3. Communicates 

and/or Collaborates 

Consistently able to 

effectively 

communicate and/or 

collaborate. 

Frequently able to 

effectively communicate 

and/or collaborate. 

Occasionally able to 

effectively 

communicate and/or  

collaborate. 

Rarely able to effectively 

communicate and/or 

collaborate. 

 

4. Plans & 

Integrates 

Consistently able to 

plan.  When applicable,  

consistently integrates 

standards-based 

practices and strategies 

to foster academic 

achievement and 

lifelong learning. 

Frequently able to plan. 

 When applicable, 

frequently integrates 

standards-based 

practices and strategies 

to foster academic 

achievement and 

lifelong learning. 

Occasionally able to 

plan.   

When applicable, 

occasionally integrates 

standards-based 

practices and strategies 

to foster academic 

achievement and 

lifelong learning. 

Rarely able to plan. 

 When applicable, rarely 

integrates standards-based 

practices and strategies to 

foster academic 

achievement and lifelong 

learning. 
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5. Evaluates Consistently able to use 

formal and informal 

assessment strategies & 

analyze results to shape 

instructional decisions, 

monitor learning, 

encourage self-

assessment, & report to 

stakeholders. 

Frequently able to use 

formal and informal 

assessment strategies & 

analyze results to shape 

instructional decisions, 

monitor learning, 

encourage self-

assessment, & report to 

stakeholders. 

Occasionally able to use 

formal and informal 

assessment strategies & 

analyze results to shape 

instructional decisions, 

monitor learning, 

encourage self-

assessment, & report to 

stakeholders. 

  

 

BEING: 

 

Exemplary (3) Expected (2) Needs Improvement 

(1) 

Unacceptable (0) Score 

1.a.  Reflects on 

Practice 

Consistently able to 

reflect and improve 

practices: if applicable, 

on instructional 

/program effectiveness. 

Frequently able to reflect 

and improve practices: if 

applicable, on 

instructional /program 

effectiveness. 

Occasionally able to 

reflect and improve 

practices: if applicable, 

on instructional 

/program effectiveness. 

Rarely able to reflect and 

improve practices: if 

applicable, on 

instructional /program 

effectiveness. 

 

1.b.  Reflects on 

Practice 

Consistently engages in 

personal and 

professional 

development as a life-

long learner. 

Frequently engages in 

personal and 

professional 

development as a life-

long learner. 

Occasionally engages in 

personal and 

professional 

development as a life-

long learner. 

Rarely engages in 

personal and professional 

development as a life-long 

learner. 

 

2. a. Participates in 

the Professional 

Community 

Consistently able to 

work with colleagues, 

peers and community.  

Frequently able to work 

with colleague, peers, 

and community.  

Occasionally able to 

work with colleagues, 

peers, and community.  

Rarely able to work with 

colleagues, peers, and 

community.  

 

2.b. Participates in 

the Professional 

Community 

Consistently punctual; 

perfect attendance, no 

early departures; all 

assignments on time 

Frequently punctual, rare 

absences or early 

departures; most 

assignments on time 

Occasionally punctual; 

frequent absences or 

early departures; 

assignments frequently 

late or needs a reminder 

Rarely punctual; excessive 

absences or early 

departures; assignments 

frequently late or needs 

frequent reminders 

 

3.Pursues Spiritual 

Development 

(Exhibits 

compassion, 

character) 

Consistently acts with 

integrity ,  fairness, and 

in an ethical manner. 

Consistently 

demonstrates an ideal 

of fairness and belief 

that all students can 

learn. 

Frequently acts with 

integrity ,  fairness, and 

in an ethical manner. 

Frequently demonstrates 

an ideal of fairness and 

belief that all students 

can learn. 

Occasionally acts with 

integrity ,  fairness, and 

in an ethical manner. 

Occasionally 

demonstrates an ideal of 

fairness and belief that 

all students can learn. 

Rarely acts with integrity ,  

fairness, and in an ethical 

manner. Rarely 

demonstrates an ideal of 

fairness and belief that all 

students can learn. 

 

 

Additional Comments (Please explain any areas for which the score was a 1 or 0): 

 

 

 

 

 

 

 

 

Signature: 

 

_____________________________________________     ________________________________________ 

Ind ividual completing this form       Please Print Name 

 

_____________________________________________      _______________________________________ 

Title/Position          Date 
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Governance 

  

The Department of Teacher Education assures the involvement of faculty, students, and practitioners in the 

governance of the Teacher Education Program.  The Teacher Education Council is the final authority and 

decision-making body.  However, all recommendations for review and action of the TEC are initiated and 

generated through the Teacher Education Faculty or Department Faculty meetings. 

 

 

Teacher Education Committee (TEC)  

 

This is the decision-making body for all official action taken by the Teacher Education Department.  It 

meets each semester to initiate and respond to needed policies and regulations in the appropriate programs 

of study. The general and specific operating procedures are periodically reviewed as necessary to maintain 

the proper functioning of the Department.  Program revisions, once approved by the TEC, are submitted to 

the Universityôs Academic Council for informational purpose. 

 

Composition: Dean of the School of Education 

   Director of Teacher Education 

    Associate Provost and Dean of Academic Affairs 

    Assistant Academic Dean 

   Communication Dept. Faculty Member, Drama 

    Communication Dept. Faculty Member, Speech 

    Education Dept. Faculty Members (6) 

    Business Dept. Faculty Member 

    Director of Library Services 

    Human Performance Dept. Faculty Member 

    English Department Faculty Member 

    Music Department Faculty Member 

    Social and Behavioral Science Department Faculty Member 

    Science and Math Department Faculty Member 

    Students (one undergraduate and one post-baccalaureate) 

 

 

Teacher Education Advisory Committee (TEAC) 

 

The TEAC meets each semester of the school year to address the current needs and issues that affect the 

Teacher Education Department.  This Committee studies and reviews program issues, procedures, and 

other information for program improvement. Then it formulates suggestions and recommendations for the 

TECôs consideration and appropriate action. 

 

Composition: Dean of the School of Education 

   Director of Teacher Education 

   Education Department Faculty Members  

      Public School Personnel (15) 

   Students (one undergraduate and one post-baccalaureate) 
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Student Relationship to the TEC and TEAC 

 

Students who have suggestions for program of study revision and other program related issues should 

express them to the appropriate student representative.  The student representative is responsible for 

making the concerns and suggestions known to the committees.  Every effort will be made to ensure that 

students are not adversely impacted by program revision/changes.  Individual concerns should be first 

presented to the advisor. If a satisfactory solution is not reached with the advisor, the Director of Teacher 

Education will be available to address the issue with the student. 

 

Students who have questions concerning action taken by the Teacher Education Committee have the right 

to appeal through the established due process procedure stated in the Universityôs Catalog. 
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PROCEDURES 

 

Interview Process 

 

There are three interviews that serve as gates in the Teacher Education Program at Trevecca Nazarene 

University.  Each one engages the student in a dialogue with professionals (university personnel and/or 

practitioners).  The emphasis of the interviews changes due to the status of the student in the program of 

study. These are professional interviews; thus, appropriate attire is required. 

 

Admission into Teacher Education Program 

The interview for admission into the Teacher Education program focuses heavily on 

ñbeing.ò   It is the belief that this area of the conceptual framework can be enhanced by the 

studentôs experience at Trevecca, but essentially the student must bring to the program a 

disposition that is conducive to the teaching profession.  Knowing and Doing are areas of 

lesser focus during this interview. 

 

Admission to Student Teaching 

 

The interview for admission to Student Teaching will center heavily on the depth of 

knowledge in the content areas and associated pedagogy (knowing).  It is at this time that the 

student must be able to express his/her ability to craft responses based on what has been 

obtained through the university courses and field experiences.  The ability to articulate the 

integration of sound teaching strategies based on current research and content knowledge 

will be assessed.   

 

Exit Interview  

 

The final interview in the Teacher Education Program is completed in two separate sessions: 

a one-on-one dialogue with the Director of Teacher Education, and a Portfolio Review 

session.  The main emphasis of these two sessions is the actual performance of the candidate 

and his/her personal reflection on the total program (doing).   

 

Information in this section provides a general overview of the procedures  

for successful completion of Trevecca's Teacher Education program. It is  

important to be knowledgeable regarding program requirements 

as well as procedures for meeting those requirements.  It is equally  

important to show initiative and to assume full responsibility for 

meeting the requirements of a program of study.  As studies are completed, the exit 

interview, recruitment, and licensure information will be helpful.  
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Interview Committees 

 

Admission into Teacher Education - This Committee is composed of members of the School of 

Education faculty.   
 

 

Admission to Enhanced Student Teaching - This Committee is composed of members of the School of 

Education faculty and public school practitioners.  Secondary candidates will have a faculty member 

representing their area of content studies. 

 

Exit Interview (Part I)  ï This is a one-on-one interview with the Director of Teacher Education. 

 

Exit Interview (Part II, Portfolio Review)  ï This Committee is composed of the Director of Teacher 

Education and members of the School of Education faculty. 

 

 

Interview Outcomes 

 

Candidates requesting admission to the Teacher Education Program and/or requesting admission to 

Enhanced Student Teaching will be notified in writing of one of the following decisions made by the 

Interview Committee: 

 

Approval  - Admission into the Teacher Education Program and/or admission to Enhanced Student 

Teaching accepted.  All requirements are met and the candidate is approved. 

   

Conditional Approval  - Minor deficiencies exist.   As soon as deficiencies are removed the candidate is 

automatically admitted. 

 

Hold - Requirements may not be met, and in some cases the deficiencies are of such nature that the 

Interview Committee may request that the application be resubmitted and that the candidate should 

interview again. 

 

Deferred - Admission is deferred.  1) The requirements for admission have not been met; and/or 2) the 

Committee believes the applicant is a questionable candidate for the teaching profession. The candidate is 

required to establish a plan of remediation in consultation with the Director of Teacher Education, and once 

sufficient remediation is complete the candidate should apply and interview again. 
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Admission to the Teacher Education Program 

 
 

Requirements For Admission Into The Teacher Education Program  
 

Admission to the University does not constitute admission into the Teacher Education Program.  All 

students who are seeking initial licensure as teachers must be admitted into the Teacher Education 

Program.  The interview for admission is conducted as a part of the course EDU 1500 Foundations 

of Education..  Admission to the Teacher Education Program should be completed by the end of the 

sophomore year. All of the following requirements must be met before full approval is given for 

admission into the Teacher Education Program. 

 

1. Present and maintain a grade average of not less than 2.5 on a 4.0 scale in university work.  

2. Demonstrate English competence by a minimum grade of C (2.0) in ENG 1020, ENG 1080, 

and Speech competence in COM 1010. 

3. Demonstrate legible handwriting skills and pass the Writing on Demand activity with a score 

of 10 or better (completed in EDU 1500 Foundations of Education). 

4. Complete EDU 1500 with a minimum grade of C (2.0).   

5. Complete the ó7 Habitsô seminar. 

6. Complete a background check through Cogent and Metro schools before participating in any 

observations/teaching.  A clear report must be submitted to Trevecca Nazarene University. 

7. Pass the Pre-Professional Skills Test (PPST) or present acceptable score on the ACT/SAT 

(22/1020).  If you do not have an acceptable score, youôll register for the non-credit hour 

Prescription Learning Lab (EDU 1100).  You will also take a test in the Academic Support 

Center to determine your areas of weakness and develop a program to work through to 

increase your skills and prepare you to take the PPST Reading, Writing and Math test (Praxis 

I). 

8. Present three letters of recommendation from Trevecca faculty. (No more than 2-ones and no 

0s ï the score must reflect an 16 or better) 

9. Demonstrate satisfactory completion of EDU 1010 in an assigned public school    classroom 

and satisfactory evaluations from the cooperating teacher. 

10. Exhibit responsible personal and professional behaviors which are evidenced by classroom 

teachers, such as accountability, commitment, initiative, good judgment, professional growth, 

and professionalism. 

11. Complete interview and receive an average score of 16 or better. 
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Sample Questions For Admission to Teacher Education Program 

The following list of questions is based on the conceptual framework with heavy emphasis on the 

components of ñbeing:ò commitment to learning, commitment to service, beliefs, compassion, and 

Christian values.  This list is provided for the student to enable him/her to prepare for the interview.  

Actual interview questions will not be taken from this page verbatim. 

 

 What were your strongest courses in high school?  Most challenging? 

 

 What is your overall GPA?  Most difficult course thus far?  Easiest? 

 

 How do you prepare for meeting the requirements of a course?   Explain your level of 

participation in your classes.   Are you punctual?  On what areas do you have to work the 

hardest? Which areas do not require a lot of work? 

 

 What are your personal academic goals?  What are your long-range career plans? 

 

 Why do you want to become a teacher?  What experience have you had in working with 

children/students?  Why do you believe you will make a good teacher? 

 

 What assets/skills/abilities do you bring to teaching? 

 

 What activities are you involved in on campus/in the community?  Why did you choose those 

particular activities? 

 

 Have you been involved in any mission-type experiences?  Why did you choose to go?  What 

did you learn from the experience? 

 

 What is the purpose of teaching?   

 

 What do you believe about the role of education in our society? 

 

 What do you believe about children/students and learning? 

 

 What is the role of the Christian teacher in public schools? 

 

 What values do you have which you would want your students to emulate? 

 

 In what ways have you worked with children with diverse backgrounds? 

 

 What is the role of the teacher in helping children from disadvantaged backgrounds? 

 

 What are your strengths/weaknesses in communicating with others? 

 

 What are your strengths/weaknesses in time management? 
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Procedures for Applying for Admission into the Teacher Education Program 
 

Each semester the Teacher Education Faculty will be interviewing students in the Foundations of 

Education course. The interviews will last approximately 20 minutes.  

 

 Before this interview, the student should address the following items: 

 

1. Passing scores on the PPST tests (or ACT score of at least 22 or a SAT score of at least 1020). 

A choice of two different formats is available: 

For the written test format, online registration is highly recommended. Go to 

www.ets.org/praxis and click on register for a test on several screens until you find a drop down 

menu to select the test you would like to take. Online registration requires a credit or debit card.   

 

The written form of the test is given at various locations at different times; check ets.org for 

exact dates and times. 

 

For the computerized test format, the Sylvan Learning Center, 1685 Gallatin Pike North, 

Madison, TN (near Rivergate Mall), offers tests Monday through Saturday.  A Visa or 

MasterCard, may be used to register by phone (860-0376).  Other Sylvan offices may also 

offer the PPST tests. 

 

The post baccalaureate or transfer student may submit a written request to his/her high school 

requesting that a transcript with ACT/SAT scores be sent directly to the School of Education.   

 

2. Application should be completed and submitted to the Director of Teacher Education. 

  

3. Three recommendation forms should be given to full -time Trevecca professors.  It is the 

studentôs responsibility to follow-up to ensure that the recommendations have been received in 

the Teacher Education Office. 

 

4. Cumulative GPA must be 2.5 or higher. 

 

5. C grade or higher in COM 1010, ENG 1020, and ENG 1080. 

 

6. 10 or better on the Writing on Demand activity. 

 

7. Completion of a background check. 

 

It is not necessary to delay applying and interviewing due to known deficiencies.  It is 

recommended that you interview during the semester in which Foundations of Education is taken.   

It is expected that all majors, undergraduate and post baccalaureate, achieve approved status for 

admission into the program by the end of the semester following Foundations of Education. 

 

After the Admission into the Teacher Education Program interviews and posting of semester grades, 

students will be notified in writing of their status (approval, conditional approval, hold, or deferred) 

in the program.  The recommendations of the Interview Committee are taken to the Teacher 

Education Committee for final approval. 

 

The following table may be used to track individual progress.  
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Requirements Competency Area Grade/Score Date of 

Completion 

Coursework 
  

Grades must be C or better 

ENG 1020 Grade Semester 

ENG 1080 Grade Semester 

COM 1010 Grade Semester 

EDU 1010 Grade Semester 

EDU 1500 Grade Semester 

Writing  (10 or better)  Writing on Demand Grade Date 

Testing  
If ACT/SAT below minimum, PPST 

tests required 

ACT (22) / SAT 

(1020) 

Test       

Score 

Date 

Reading (174) Score Date 

Writing (173) Score Date 

Math (173) Score Date 

Interview Application Date 

TNU Faculty Rec. #1 Name Date 

TNU Faculty Rec. #2 Name Date 

TNU Faculty Rec. #3 Name Date 

Interview Score Status Date 

GPA 
Cum. GPA 2.5 or 

better  CUM GPA             

 

ó7 Habitsô retreat 

 

 

Date 

 

 

 

Background check Date 

 
 

Approved Admission Date 
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Alternative Admission to Teacher Education Program Procedure - Pre-Professional Skills Test 

(PPST) 

 

If any section of the PPST is not passed after two attempts, the student may present a written request to the 

Director of Teacher Education for an alternative procedure for admission into the Teacher Education 

Program. After consultation with the Director of Teacher Education the following item and submit in total: 

 

  

1) Faculty recommendation(s) along with copies of student work that demonstrate college 

level competence in each of the deficient areas 

 

2) Evidence of all remediation completed at/through the Academic Support Center or 

other viable remedial program. A written program of study documenting successful 

completion of remediation must be signed by the instructor who assisted in 

remediation. 

 

3) Meet all other requirements for admission into the Teacher 

    Education Program. 
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Admission to Enhanced Student Teaching 

 

Requirements For Admission To Student Teaching 
 

Admission to Student Teaching should be complete by the end of the junior year.  Interviews are conducted 

every Spring for candidates planning on student teaching in the Fall or Spring semester of the following 

school year.  All of the following requirements must be met before full approval is given for admission into 

the Student Teaching Program: 

 

1. Present and maintain a GPA of 2.5 cumulative and 2.8 in the professional core 

2. No more than 1 C- in the major or professional core courses 

3. Demonstrate legible handwriting skills and pass the Writing on Demand with a grade of 10 or better 

on grading rubric with no categories receiving a 0 or 1 

4. Be admitted to the Teacher Education Program 

5. Complete interview with a score of 32 to better 

6. Present three satisfactory faculty recommendations- 2 from major field, 1 from education 

department 

 

It is the studentôs responsibility to sign up for an appointment and submit the necessary forms according to 

the published schedule.  The following table may be used to track individual progress 

 

Interview Application  Date 

Major Faculty Ref. #1 Name Date 

Major Faculty Ref. #2 Name Date 

Major Faculty Ref. #3 Name Date 

Interview  Status Date 

GPA 2.5 Cum/2.8 Prof. Core  CUM GPA                  Prof. Core GPA 

Writing  Writing on Demand (85) Score 

PRAXIS Testing Test Name Code Score Date 

Principles of Learning and Teaching    

Specialty Area    

Specialty Area    

Specialty Area    

Approved Admission to Student Teaching  

 

Procedures for Admission to Enhanced Student Teaching 

 

1. Meet with your advisor to have the Student Teaching Approval form completed. 

 

2. Applications ï Due December 15  

You must be fully accepted into Teacher Education, before completing  an application for 

Student Teaching.  Two cooperating teachers will receive these applications so the student 

should be thorough and neat.  If you have a picture available, attach a school photo, proof, or 

passport photo to the application. Applications are available in the Teacher Education office. 
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3. Metro Substitute Teacherôs Packet  

 Complete Metroôs substitute teacher packet of materials and submit them to Metro Schools.  

Be prepared to be fingerprinted and pay the appropriate fee.  Also, be prepared to complete a 

TB test and bring proof of this test to the Teacher Education Office. 

 

4. Praxis Tests ï January, March, April, June, August, September, and October 

 Register to take all the appropriate Praxis tests.  www.ets.org All appropriate Praxis test 

must be passed with scores in T.E. office byéé 

 

5. Interview ï Spring Semester 

During the Spring Semester interviews for Admission to Enhanced Student Teaching are 

scheduled.  Be prepared to respond orally to specific content area questions. 

 

After the Admission to Enhanced Student Teaching interviews and the posting of semester grades, 

students will be notified in writing of their status (approval, conditional approval, hold, or deferred).  

Those receiving conditional approval or hold status will need to submit additional work to remove 

the condition or hold.  In some cases, those receiving a hold status will be required to interview 

again. Candidates receiving a deferred status will be required to establish a plan of remediation with 

the Director of Teacher Education, and once remediation is complete they will be required to 

interview again. The recommendations of the Interview Committee are taken to the Teacher 

Education Committee for final approval. 

 

Placement for Student Teaching 

There is no private school placement.  Placement for student teaching will be in Metro-Davidson 

County.  You may, for an additional fee, receive out of county placement (Sumner, Williamson, 

Wilson etcé).   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.ets.org/
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Sample Questions for Admission to Student Teaching 

 

This list of questions is provided for students who are preparing to student teach during the next 

school year.  The criteria are consistent with the themes found in the Conceptual Framework and all 

School of Education programs.  Heavy emphasis in placed upon ñknowing:ò communication, 

competency-based curriculum, interdisciplinary approaches, research, and technology. 

 

The following questions are provided for the student to enable him/her to prepare for the interview.  

Actual interview questions will not be taken from this page verbatim. 

 

 How have you integrated general studies to complement your knowledge in your content area?  

Discuss your understanding of your major area of study.   

 

 What guidelines will you use to make choices of what content to teach?  How can you relate 

content to the lives of your students?   

 

 

 Describe various teaching strategies that you are capable of using in the classroom.   

 

 

 What are some ways to teach to the needs of students (developmental characteristics, age 

appropriate tasks, varying exceptionalities, and cultural differences)?  What are some specific 

ways to adapt content to specific student needs?  How can you plan for learning differences in 

the classroom?   

 

 

 How can new learning be connected to previous learning?  How can learning be made relevant?   

 

 

 What are the essential elements of a lesson plan?  Describe how to go about planning a lesson.   

 

 

 What are some means of motivating students, of challenging them to think, problem solve, and 

assess their work?   

 

 

 Talk about your knowledge of authentic assessment, holistic scoring, grading rubrics, and 

portfolios.  Talk about some ways to address alternative learning and authentic assessment.  

How can you assess in terms of student differences? 

 

 

 Name some discipline models that you find helpful in the classroom.  Describe your plan for 

classroom management (space, time, materials, students).  Describe your plan for behavior 

management.  How will you implement your plan?   

 

 

 Discuss the means by which one can plan for students to make choices, assume responsibility, 

and have ownership in the classroom.   
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 How will you foster positive self esteem in students?  Specifically, what behaviors will you 

model? 

 

 

 What strengths or weaknesses do you have in verbal or written skills?  What nonverbal 

communication skills do you use?  How can a teacher encourage good communication skills in a 

classroom? 

 

 

 Assess your skills as a listener.   

 

 

 Tell about your knowledge and experience related to computer hardware and software.  

Describe some ways of keeping current in technology.  Describe your comfort level with using 

technology in the classroom. 

 

 

 What are some appropriate means of using computers in the classroom?  Discuss some 

approaches to integrating technology with content area. 

 

 

 Tell about your experiences working in diverse settings: exceptionalities and cultures.  Discuss 

approaches to communicating with parents of students from diverse backgrounds.  What 

evidence will there be in your classroom that shows you value diversity? How can you model a 

commitment to effectively meet the needs of all students in your classroom?   

 

 

 What is meant by cognitive style, learning style, and learning modalities?  Describe ways to 

meet the specific needs of all students in the classroom.  What are some ways to adapt content to 

specific student needs?   

 

 

 Discuss appropriate techniques for communicating with parents/community.  Identify some 

strategies for involving parents in the classroom.  What are some means of eliciting community 

support for the classroom or school?  How can parents and the community be used as resources 

for the classroom?   

 

 

 Discuss some ways you show that you are a team player.   

 

 

 Give an example from your field experience that shows you are open and accepting of ñnewò 
ideas.  Give an example of how you made an adjustment to your teaching approach.  How do 

you respond to suggestions for improvement?   

 

 

 Describe your attitude toward change.   
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 How will students, parents, and the community recognize your professional commitment? 

 

 

 What are some approaches to keeping current in knowledge of content, teaching strategies, 

management models, technology, and learning research?   

 

 

 Discuss your plan for continuous self-reflection and self-assessment.   

 

 

 How have you used the knowledge of experienced cooperating teachers for personal and 

professional improvement?   

 

 

 What can be done to model commitment to teaching as a profession?  What are some ways in 

which you will strive for excellence in your profession? 

 

 

 How well do you take care of yourself physically and emotionally?  How do you handle stress?  

How will you encourage health and wellness in all areas for students in your classroom? 

 

 

 How can you show your enthusiasm to the school principal, colleagues, students, parents?  

 

 

 In what ways do you express your creativity?   
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Exit Interview 

 

 
Requirements for Exit Interviews 

 

The first activity is the assessment of the Professional Portfolio.  See the Portfolio section for additional 

information and guidelines. 

 

The exit interview is one of two activities conducted at the conclusion of each studentôs university program 

in Teacher Education.  It takes place by appointment with the Director of Teacher Education.  This 

interview provides a systematic procedure for the ongoing evaluation process of the Teacher Education 

Program. The first part of the exit interview is a time of reflection on observations and classroom teaching 

experiences, an opportunity to discuss individual strengths and weaknesses, and a time for direction for the 

next step(s) in securing teacher licensure. 

 

 

 

Sample Questions for the Exit Interview 

 
The following list of questions is based on the conceptual framework with heavy emphasis on the 

components of ñdoing:ò field experiences, practica, life-long learning, research, and diversity.  This list is 

provided for the student to enable him/her to prepare for the interview.  Actual interview questions will not 

be taken verbatim from this page. 

 

 Discuss how you designed lesson plans to meet the individual needs of your students.  How did you 

address learning modalities?  Multiple intelligences? Special needs students?  Cultural differences? 

 

 How did you assess your students to know what to teach and then if they understood the concept 

you taught? 

 

 

 What areas did you have to do additional study in order to gain more information to prepare 

yourself for a lesson/unit that you were teaching?  What areas were you most prepared? 

 

 

 How do you continue to keep fresh and enthusiastic about teaching?  How have you grown 

professionally since you began your student teaching?  How do you plan to continue to expand your 

expertise? What are some of the ways you intend to continue to develop yourself? 

 

 

 How have you integrated multi-media into your lessons?  Describe a presentation you have 

developed.  How did you know it was an effective tool for teaching?   

 

 

 What do you believe about teaching, learning, and the educational process?  How have your beliefs 

changed since first coming into the Teacher Education Program at Trevecca Nazarene University?  

Has your philosophy changed?  If so, how? 
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 How could the Teacher Education faculty better prepare students for the student teaching 

experience?  Are there areas of the program that were not relevant?  

 

 

 How have you grown as a professional?  What areas do you feel best prepared?  Least?  How do 

you self-assess your effectiveness?  What data do you use to validate your effectiveness?  How have 

you revised other lessons because of this knowledge?   

 

 

 How prepared were you to take the NTE/PRAXIS specialty area exams.  What were the areas that 

you felt best prepared?   Least?   

 

Assessment Interview 

 

A University Supervisor of Field Experiences (practica, microteaching and/or student teaching) and/or the 

Director of Teacher Education may request an Assessment Interview for any student whose performance 

and/or attendance in an assigned public school classroom is unsatisfactory. During the Assessment 

Interview: the area of concern is discussed, a plan of remediation is designed and a memo of understanding 

is signed by the candidate. 

 

Each candidate is evaluated at the end of each semester.  The candidateôs status is reviewed and may be 

changed reflecting his/her current performance.  In addition to the above, a student may be placed on 

probation (additional work may be required) or disenrolled from the program, which would require the 

candidate to reapply. 

 

Should there be a problem or concern, the Committee and/or the student may request an Assessment 

Interview.  Should the studentôs response to questions posed by an Interview Committee be unsatisfactory, 

and the interview result in a deferred status recommendation by the Committee, the student will be given a 

prescriptive program of study to be completed before appearing for another interview.  The student may be 

asked to demonstrate competence through oral and/or written tasks in order to be granted full approval by 

the Committee. 

 

It is the studentôs responsibility to initiate communication with the Teacher Education Office to keep an up-

to-date program file. 

 

Should the student have a concern regarding interview outcome or assigned remedial work, the student has 

the right to appeal. All student appeals will be heard through the Appeals Process as stated in the University 

Catalog. 
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             Appeals Process 

 

Students who have questions concerning actions taken by the Teacher Education Committee have the right 

to appeal through the established dues process procedure.  An appeal must be in writing and follow the 

protocol listed below.  If a decision is not acceptable to the student at any point, the appeal may be made at 

the next level.  All appeals originate with the Director of Teacher Education.  

 Director of Teacher Education 

 Dean of the School of Education 

 An Appeals Committee of three persons including the Director of Teacher Education (or designee) 

who are appointed by the Dean of Academic Affairs. 

 

The decision of the Appeals Committee is final. 

Student Teaching Placements 

 

Each student will have two enhanced student teaching placements. Prior to the intended semester to student 

teach, student teaching placements are arranged in the public schools.   

 

All student teachers are expected to attend informational meetings, attend the Student Teacher Orientation 

sessions in August, complete the Opening of School Experience, and to attend the assigned public school 

for the first days of class.  It is the studentôs responsibility to note the early start dates and arrange personal 

accommodation. 

 

Student teachers may want to consider the option of substitute teaching during the semester of student 

teaching.  It is the studentôs responsibility to complete the necessary paperwork required by the Board of 

Education in order to substitute teach in the Metro-Nashville Public Schools.  Application and instructions 

are available at www.mnps.org. 

 

The following table may be used to track important dates, assignments, and individual progress.  It is also 

may be found as part of the Teacher Education Admission and Licensure Progress form located in the 

Forms section at the end of this handbook. 

 

STUDENT TEACHING PLACEMENTS  
 

Placement Grade Teacher/Principal School 

First  

Placement 

 Teacher School 

County 

Phone 

Second Placement  Teacher School 

County 

Phone 

Exit Interview  Date:  Portfolio Submitted 

http://www.mnps.org/
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Praxis Testing for Initial Teacher Licensure 

 

The following tests are required for Program completion and initial licensure: 

 

Praxis I 

1. Pre-Professional Skills Test (PPST) must be taken as an entrance requirement into all Teacher 

Education programs approved by the State.  

 Passing scores in each of the skills areas are: Reading, 174; Writing, 173;       

Math, 173. 

 The student is responsible for registering for and passing this test during EDU 1500 

Foundations of Education. 

 

  Substitute for PPST: 

 An ACT Composite score of 22 Enhanced (taken since October 1989); or 

 SAT combined verbal and mathematics of 1020 (or 920 prior to April 1, 1995). 

 

Conditions for an alternative procedure for admission into the Teacher Education Program are 

detailed in this Handbook.  

 

Praxis II 

 

2. Praxis Series tests are required by the State of Tennessee for initial teacher licensure.  Namely, 

Principles of Learning and Teaching and Specialty Area Tests according to endorsement area are 

required of all initial licensure candidates. 

 

It is the studentôs responsibility to register for and pass the Praxis tests required by the State of 

Tennessee.  The Teacher Education Office maintains a current list of these tests for each 

licensure/endorsement area, and they are included on each Program of Study Checklist.  State 

requirements are subject to change.  It is highly recommended that the student check the required 

test list during the last year of study to ensure that testing requirements have not changed.   

 

The Principles of Learning and Teaching test should be taken after Methods of Effective Classroom 

Climates and Teaching in the Elementary/ Middle and Secondary Grades courses and the scores 

available for the Interview Committee during Admission to Enhanced Student Teaching interviews.  

The Specialty area tests should be completed prior to student teaching; or, taken during the last two 

semesters of study. It usually takes four to six weeks to receive score reports from the Educational 

Testing Service.   
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Tennessee Department of Education Testing Requirements 

 

Principles of Learning and Teaching (according to major, to be taken during EDU 2700) 

 

Test Code    Test Title            Required Score 
 

521        Principles of Learning and Teaching (PLT) PreK-4          155 

             OR  

522  Principles of Learning and Teaching (PLT) K-6      155 

  OR 
523 Principles of Learning and Teaching (PLT) 5-9  154 

  OR 
524 Principles of Learning and Teaching (PLT) 7-12  159 

 

 

Specialty Area Tests (all tests in endorsement area to be taken prior to student teaching)  

 

Endorsement Area Test Code Test Title                                 Passing Score 
 

Biology  235 Biol: Cont. Know., Part 1  148 

  233 Biology: Cont. Essays 146 

   OR 
  433 Gen. Sc.: Cont. Essays  130 

 

Business  100 Business Education 570 

 

Chemistry  245 Chemistry: Cont. Know.  152 

  431 Gen. Sc.: Cont. Know., Part 1  145 

 

Economics  910 Economics 530 

  

Elementary  011 El. Educ.: Curriculum, Instruction 

(K-8; K-6)        and Assessment   159 

  201 Reading Across Curriculum: Elem. 151 

    

  014 El. School: Content Knowledge  140 

   OR 
  146 Middle School: Content Knowledge 150 

 

English  041 Lang., Lit., Comp.: Cont. Know. 157 

  043 Lang., Lit., Comp.: Pedagogy 145 

 

English as a  360 English to Speakers of Other Lang. 530 

Second Language 

 

Government  930 Government/Political Science 600 

 

History   941 World and U.S. History 136 
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Library Specialist 310 Library Media Specialist 600 

 

Mathematics  061 Mathematics: Cont. Knowledge 136 

  065 Mathematics: Pedagogy 125 

 

Music   111 Music: Concepts and Processes 145 

(Instrumental)   113 Music: Content Knowledge 150 

  

Music  111 Music: Concepts and Processes 145 

(Vocal/Gen.)  113 Music: Content Knowledge 150 

 

Physical Ed.  091 P.E.: Content Knowledge 152 

  092 P.E.: Move., Forms A & D 148 

 

   If receiving endorsement in health, 

   candidate must also take 

 

  550 Health Education 570 

 

Physics   265 Physics: Content Knowledge 144 

  262 Physics: Content Essays or 135 

  433 General Sc.: Content Essays 130 

 

Special Education 353 Ed. Except. St: Core Content Know. 144 

  542  Ed. of Except. St. Mild/Moder. Dis. 164 

  201 Reading Across Curriculum: Elem. 151 

 

Speech  220 Speech Communications 570 

 

Theatre  640 Theatre 610 

 

 

The following table may be used to track individual progress. It also may be found as part of the Teacher 

Education Admission and Licensure Progress form located in the Forms section at the end of this 

handbook. 

 

 

 

 

 

 

Praxis Test Test Code Score Test Date 

Principles of Learning and Teaching K-6 or 5-8 or 7-12    

Specialty Area Test    

Specialty Area Test    

Specialty Area Test    



 

60 

Writing on Demand 

 

Requirements for Writing on Demand 

 

Due to the ever-increasing need for students to be able to communicate well, the Teacher Education 

Program requires students to be able to compose a solid narrative essay on a given topic ñon demandò and 

in the studentôs own handwriting.  This activity is done formally at least twice in the program of study, 

prior to the interview for admission into the program and prior to the interview for admission to student 

teaching.   

 

The grading of the essays is done by several professors using a rubric (see the Forms section of this 

handbook for the rubric).  Students must score an average (from the professors who grade that given paper) 

of 10 or better in order to have an acceptable essay.  If a student does not achieve a score of 10 or better, 

remedial work will be recommended and the student must redo the writing activity using a different 

prompt. 

 

It is expected that papers: 

 have a strong thesis statement  

 include at least five paragraphs including introductory and concluding paragraphs 

 contain at least three specific examples or narratives of the thesis statement 

 have a logical progression of ideas 

 use transitional devices 

 contain limited errors in conventions 

 are focused and purposeful 

 

Guidelines* 

 

There are six stages in the essay writing process: 

 Pre-writing stage (listing, brainstorming for ideas) 

 Planning stage (thinking about content, planning the organization of the essay) 

 Drafting stage (writing, using all ideas) 

 Revision stage (making changes in the ideas/content, moving ideas around) 

 Editing stage (making changes in grammar/polishing) 

 Publication stage (submitting essay) 

 

There are many ways to write, but one of the easiest ways to create a successful essay is to create five 

paragraphs.  Each paragraph should contain an introductory statement and a clincher sentence.  The 

introductory statement should state simply the purpose of each paragraph, and be located at the beginning 

of each paragraph.  The clincher sentence should be located at the end of each paragraph.  It should be a 

good summarizing sentence that helps to end the discussion of each paragraphôs topic and helps lead to the 

next paragraph.  This is sometimes referred to as a transitional statement as well as a clincher.  One should 

use his/her own style of writing, which hopefully, is different from everyone elseôs.  In this manner, 

individual creativity is evident even though the form of writing is structured. 

 

 The first paragraph is called the introductory paragraph .  Both the introductory paragraph and the 

conclusive paragraph must contain the same information written creatively in different ways.  Writing 

your introductory paragraph is your first goal. It should contain a topic with a narrow focus. This 

means that your topic for your paper cannot be too broad to discuss in a five paragraph format.  Both 
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the introductory and conclusive paragraphs must contain a thesis statement for the paper/essay and 

three reasons why that statement is true.  For example, if the paperôs purpose is to discuss My #1 Goal 

in Life, the thesis statement would state the lifeôs goal followed by sentences which merely state three 

methods of accomplishing this goal.  Then a great clincher sentence is given to finish the introductory 

or conclusive paragraph.  This, along with imagination, is all that is required in these two paragraphs. 

 

 The three middle paragraphs will be the same in format (organization).  Each one must be fully 

developed and contain at least three details, or examples, of what one is attempting to prove.  Each 

detail should be an example explaining the reason or method of accomplishing the goal.  This 

means that there will be some discussion of your details. The first sentence discussing each detail is 

sometimes called an extension.  Any additional sentences giving more information to each detail 

are usually called elaboration(s).  Donôt forget to give a statement of purpose for each paragraph 

and a good clincher sentence. Adding quotes and/or specific references will enhance the essay. 

 

Following these guidelines will allow for success in writing a five paragraph essay.  A sample of a 

studentôs essay may be found in the Appendix section of this handbook.  The prompt given was:  ñWhat are 

three things a teacher needs to know to deal effectively with adolescents in the classroom?ò  A careful 

review of this sample will reveal the elements found above and on the rubric. 

 

 

Adapted from Pamela Threadgillôs handout entitled, Stages of the Writing Process 

 

Class Attendance 

 

It is expected that all students in the Teacher Education Program arrive promptly, attend regularly, and 

actively participate in regularly scheduled classes and field assignments. Attendance and full participation 

in the content (major) and professional and pedagogical studies and their concurrent field experiences are 

vital to each licensure area and reflect a commitment to the teaching profession.  A positive, professional 

attitude reflected in dress, speech, and manner is expected.  Failure to regularly attend class and/or field 

assignments in the public school classroom will affect your grade, and may delay program completion.   

 

Teacher Education faculty record attendance at each class session.  More than one (1) week of absences 

will result in the lowering of the class participation portion of the course grade.  

Refer to each course syllabus for specific class requirements.  Teacher Education faculty adhere to the 

Universityôs attendance policy regarding attendance and disenrollment from a course. Excused and 

unexcused absences which exceed three (3) weeks of class meetings during a semester will result in no 

credit for the course (see the University Catalog). 
 

Punctuality is considered a professional courtesy.  Three (3) tardiness or early departures constitute one (1) 

day of absence. Tardiness and early departures accumulate and after the equivalent of one (1) week of 

absences will result in the lowering of the class participation portion of the course grade.  Refer to each 

course syllabus for specific class requirements. 

 

It is expected that all assignments will be submitted regardless of class absence (excused or unexcused).  

Students who suffer an extended illness documented by a medical doctor or who travel with an official 

University group verified by the Athletic Department and the Academic Affairs Office should contact the 

professor for exception and other arrangements.  
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Grading 

 

Grading for courses in the professional and pedagogical studies is based on various formal and informal 

authentic, performance-based assessment strategies and tasks in the University classroom and public 

school classroom, when applicable.  Instruction and assessment are linked by a common set of learning 

objectives in each course.  The grading scale established by the University is as follows:  

 

    C+é......82 ï 84.9 2.3  

 Aé.éé 95 ï 100 4.0 Cé........78 ï 81.9 2.0 

 A-é.é.. 93 ï 94.9      3.7 C-é...... 75 ï 77.9 1.7 

 B+éé.. 90 ï 92.9 3.3 D+é..... 74 ï 74.9 1.3 

 Bé.éé 87 ï 89.9 3.0 Dé....... 71 ï 73.9 1.0 

 B-é.é.. 85 ï 86.9 2.7 D-é...... 70 ï 70.9 0.7 

    Fé........ 69 or below 0.0 

 

Students can only have one óC-ó within both their major and professional core classes.   

Academic Honesty 

 

To model ethical behavior and to protect the integrity of your university degree, academic honesty is 

expected of all students at Trevecca Nazarene University.  TNU students are held to high standards of 

academic ethics, personal honesty, and moral integrity.  Trevecca enforces these standards by dealing with 

academic dishonesty fairly and firmly.  Plagiarism (using anotherôs statements or thoughts without giving 

the source appropriate credit), cheating on an exam, and falsifying documentation are just a few of the 

infractions that are grounds for course failure and/or program termination.  Please refer to the Student 

Handbook for more specific information. 
A word-for-word example of plagiarism is one in which the writer directly quotes a passage or passages 
from an author's work without proper reference. This is easily accomplished by copying and pasting 
information.   
 

Plagiarized word-for-word example: 

It is vitally important that educators who are preparing pre-service teachers embrace 
those ideas that will foster professional growth and enhance student learning.  Schools 
of higher education need to develop a deeper sensitivity and take a proactive stance in 
preparing teachers who will embrace the qualities of collegiality and collaboration. 

Correct version of example: 

Cox (2003) stated that òit is vitally important that educators who are preparing pre-
service teachers embrace those ideas that will foster professional growth and enhance 
student learning.  Schools of higher education need to develop a deeper sensitivity and 
take a proactive stance in preparing teachers who will embrace the qualities of 
collegiality and collaborationó (p. 47). 

Source: Cox, Ruth and Simmons, Julia (2003). Fostering Collegiality & Collaboration in 
Preservice Teachers. Education in Action, 1 (1), 44-47. 

Explanation:  the student copied the work word-for-word without using quotation 
marks or providing the reference for the quote. 

 
A paraphrased example must be referenced. You cite a paraphrased example as you would a word-for-word quote. 
Paraphrasing is a condensed version of another author's work, or putting the author's words into your own words. 
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Plagiarized paraphrased example: 

There are differences between post-baccalaureate students and traditional student behavior 
in regards to academic honesty and plagiarism.  An area in which the School of Education could 
seek resolution is communicating Treveccaõs Academic Honesty policy to all students, like 
including a statement in the syllabus referring to the campus policy.  

Correct version of example: 

According to Speer (2003) differences between traditional and post-baccalaureate student 
behavior regarding academic honesty and plagiarism are evident. A possible solution to 
narrowing the gap between these two groups could be to include a statement on academic 
honesty and plagiarism, referencing the University policy, in all syllabi from the School of 
Education. 

Original source material:   

It is evident there are differences between traditional students and post-baccalaureate 
student behavior regarding academic honesty and plagiarism.  An area in which the School of 
Education could seek resolution is communicating Treveccaõs Academic Honesty policy to all 
students, perhaps including a statement in each syllabus referring to the campus policy.  

Source: Speer, Priscilla M. (2003). Exploring the presence of plagiarism and knowledge of 
academic honesty among undergraduate students in the School of Education. Education in Action, 
1 (1), 39-43. 

Explanation:  The original  words were just moved around and not paraphrased.  For identical 
phrases, the student did not used quotation marks as well as did not credit the original author.  

 
Inspiration for these examples came from the Indiana University Bloomington School of Education  
http://www.indiana.edu/~istd/examples.html 

Grooming Standards 
 

Education majors and graduates of Trevecca Nazarene University are respected for meeting high standards 

in regard to teaching ability and professional behavior. To maintain the respect of the community and to 

fulfill the agreement of cooperation between the Metropolitan Board of Education and the local colleges 

and universities to require education students to ñmaintain high standards of personal grooming,ò the 

Teacher Education Committee presents the following professional and grooming standards for all 

observations, micro-teaching, and student teaching experiences: 

1. General Grooming Standards. An education major meeting the general standards of grooming will 

 present a clean body, 

 present attire that is properly pressed and neat, and 

 present modesty and professionalism in appearance. 

 

2. Specific Grooming Standards. An education major meeting specific standards of grooming will 

 as a female wear dresses (no more than three inches above the knee and no low cut tops) or dress 

slacks and blouses (no shorts, overalls, jeans, denim material, leggings, T-shirts, midriff blouses, 

hip hugger pants, tank tops, etc.) and as a male wear dress slacks and shirts (no shorts, overalls, 

jeans, denim material, T-shirts, tank tops, etc.), 

 wear clothing that fits the body appropriately (no tight fitting clothing), 

 wear dress shoes (no exercise suits or athletic shoes unless participating in a PE or field day 

assignment, no sandals, or flip flops), 

 wear a hair style within an acceptable range of length, style, and hair color (no hair styles beyond 

the contour of the head and no hair color beyond the range of normal hair colors), and 

 wear no facial piercing and cover all visible tattoos. 

An education major may be requested to change clothing by the cooperating principal, the cooperating 

teacher, or the university supervisor. Any grooming question not specifically addressed by these standards 

http://www.indiana.edu/~istd/examples.html
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will be left to the discretion of the university supervisor. Any appeal should be directed to the Director of 

Teacher Education. Failure to adhere to the above standards may result in the removal from the 

observation, micro-teaching, or student teaching experience and the retaking of the course. 

 

 

 

 

 

 

 

 

Attitudes and Behaviors 

 

An education major moving into the profession of teaching will 

 display promptness by arriving at arranged assignments on time, 

 display timeliness by meeting deadlines when completing and submitting required paper work to the 

appropriate personnel, 

 display courtesy by calling ahead when circumstances prohibit attendance at an assigned activity, 

 display humility by maintaining a positive attitude and a humble spirit when addressing and 

collaborating with school personnel, 

 display respect by abiding by cooperating school rules (i.e. no gum, etc.), and 

 display an example for students. Students will often dress and behave according to the example set 

by the teacher. 
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Creating The Professional Portfolio 

 

The development of your Professional Portfolio  throughout your professional and major courses has been 

an ongoing process.  The purpose of requiring the collection of artifacts is for the teacher candidate to be 

involved in an ongoing process of self-assessment by reflecting on his or her learning, strengths and area 

that need improvement, resulting in strengthening of professional knowledge and skills.  The Portfolio is 

the pivotal tool for reflection and future goal setting. 

 

The final stage of the portfolio development results in the Professional Portfolio.  It will reflect the 

synthesis of the teacher candidateôs competencies, understandings, and professional practices from his/her 

total experience at Trevecca including student teaching.  All items selected will be integrated and organized 

around the INTASC Standards and the Conceptual Framework of the School of Education at Trevecca 

Nazarene University.   

 

Procedures for Creating the Professional Portfolio 
 Using the INTASC Standards, organize all artifacts collected thus far 

 Choose 2-3 artifacts that exemplify your acquisition of that standard 

  Write a one page reflective analysis of the evidence for that standard (3-5    

  paragraphs): 

    Brief Description of Artifacts 

    How These Artifacts Demonstrate my competence on the    

    INTASC Standard 

    Analysis of What I Learned (including strength areas and areas to   

    improve) 
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Possible Portfolio Artifacts Aligned with INTASC Standards 

 

Under each INTASC Standard is a list of possible artifacts which may be used as evidence of mastery of 

that standard. 

 

Principle #1:  The teacher (candidate) understands the central concepts, tools of inquiry, and 

structures of the discipline(s) he or she teaches and can create learning experiences that make 

these aspects of subject matter meaningful for students.  
 Course of study 

 Research papers 

 Feedback forms from cooperating teachers/university supervisors 

 Critiques/summaries 

 Certificates of workshops/seminars 

 Five-day Interdisciplinary Thematic Unit 

 Micro-Teach ï Two Week Social Studies Unit 

 PRAXIS exam scores 

 

Principle #2:  The teacher (candidate) understands how children learn and develop, and can 

provide learning opportunities that support their intellectual, social and personal development.  
 Analysis of Parten-Piaget Observation Scale 

 Lesson plans showing different developmental levels 

 Action research project ï PowerPoint summary  

 Reflections 

 Characteristics of School Age Student  

 Sample from notebook of readings  

 Science learning center  

 Letter from parent of student in practica/student teaching 

 

Principle #3:  The teacher (candidate) understands how students differ in their approaches to 

learning and creates instructional opportunities that are adapted to diverse learners.  
 Conference notes from IEP meeting 

 Multiple Intelligences Paper  

 Lesson plan showing adaptations for special needs child 

 Strategies for working with English as a Second Language student 

 Student work illustrating how you adapted for student with gifted abilities 

 Graphic organizers used with students 

 Manipulatives to use in effectively teaching a math concept 

 English Language Learner adaptation  

 Sample lesson plan including several reading strategies  

 Demographic information from schools (practica) 
 

Principle #4:  The teacher (candidate) understands and uses a variety of instructional strategies 

to encourage students' development of critical thinking, problem solving and performance skills.  
 Observation forms of teacher (candidate) using a variety of instructional strategies 

 Video of yourself teaching a lesson 

 Guided Discovery Lesson Plan  

 Math Activity  

 PowerPoint of Math lesson 

 Examples of higher order thinking activities 
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Principle #5:  The teacher (candidate) uses an understanding of individual and group motivation 

and behavior to create a learning environment that encourages positive social interaction, active 

engagement in learning, and self-motivation.  
 Newsletter to parents announcing upcoming projects/activities 

 Observation journal entries  

 Copy of discipline plan 

 Photographs of classroom 

 Examples of items you created to motivate students ï awards/competitions/etc. 

 Interest inventory/game 

 Classroom Management Plan  

 Photographs of bulletin boards/projects 

  

Principle #6:  The teacher (candidate) uses knowledge of effective verbal, nonverbal, and media 

communication techniques to foster active inquiry, collaboration, and supportive interaction in 

the classroom.  
 Newsletters to parents 

 Copy of Writing on Demand essay 

 Research paper 

 Group projects 

 Hard copies of power point presentations 

 Address to web page 

 Video of you presenting a lesson 

 Photographs of you teaching  

 Handwriting sample  

 

Principle #7:  The teacher (candidate) plans instruction based upon knowledge of subject matter, 

students, the community, and curriculum goals.  
 Lesson plans specifically addressing a standard or concept 

 Unit plans 

 Five-day Interdisciplinary Thematic Unit  

 Schedule from student teaching experience 

 Student work samples 

 Pre/Post tests and related lessons 

 Use of community in lessons 

 Checksheet showing coverage of curriculum goals/concepts/skills 

   

Principle #8:  The teacher (candidate) understands and uses formal and informal assessment 

strategies to evaluate and ensure the continuous intellectual, social and physical development of 

the learner.  
 Formal assessment tools used 

 Teacher (candidate)-made test 

 Alternative assessment methods/testing modifications 

 Pre/post tests developed 

 Multiple Intelligences Paper/Poster 

 Individualized plan for student 

 Narrative observation record of special needs student 

 

Principle #9:  The teacher (candidate) is a reflective practitioner who continually evaluates the 

effects of his/her choices and actions on others (students, parents, and other professionals in the 

learning community) and who actively seeks out opportunities to grow professionally.  
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 Philosophy of Education  

 Favorite Teacher essay  

 Evidence of church or civic involvement 

 Certificates of attendance at seminars/honors 

 Evidence of involvement in professional organizations/meetings 

 Reflections from practica 

 Self-evaluations of field experiences  

 Professional development Plan 

  

Principle #10:  The teacher (candidate) fosters relationships with school colleagues, parents, and 

agencies in the larger community to support students' learning and well-being.  
 Verification of volunteering 

 Reflections/Observations of a School Board Meeting  

 Evidence of working with a business partner 

 Verification of service to community/school 

  

Principle #11:  (Trevecca Specific) The professional Christian educator embraces ethical and 

moral values and is able to integrate Christian faith and learning in practice. 

 Evidence of involvement with church/civic groups 

 Lesson plan integrating values into subject 

 Reflection of involvement in school 

 Reflection of difficult decision 
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Application for Teacher Licensure 

 

1. Application . During the Exit Interview, approximately a month prior to completing the requirements of 

a specific program and/or degree (usually November or April), complete Part I of the Tennessee 

Department of Education application form and submit it during the Exit Interview.  It is made available 

in the Exit Interview. 

2. Praxis Testing. All required testing must be complete and an official/original  score report on file in 

the Teacher Education Office.  An institutional score report must be requested at the time of registration 

for each Praxis test. The test code for Trevecca is: #1809  If an institutional score report was not 

requested by the student at the time of Praxis registration for Trevecca, the student must request an 

additional score report to be sent to Trevecca. If requested at the time of registration, there is no fee for 

the institutional score report, but there is a fee for the additional score report from the Educational 

Testing Service. The student is responsible for all testing fees and additional score reports. 

3. Transcript(s). Complete a transcript request form and submit it to the Teacher Education Office 

(during the exit interview).   

 

Degree candidates (undergraduates) are responsible for requesting transcripts for course work taken at 

another university.  These transcripts should be sent directly to the Academic Records Office so that the 

course work is posted on your Trevecca transcript.  To avoid delay in graduation and/or licensure 

application, this should be done several months before the intended graduation. 

 

Post Baccalaureate students must have two official transcripts from each college/university attended on 

file in the Teacher Education Office.  One set will be sent with the Trevecca transcript to the State 

Department of Education.  If the required transcripts are not on file, licensure application will be 

delayed. 

 

Please note: If you have any holds on your record/account (Financial, library etcé) Accademic 

Records wonôt release your transcript until the hold is removed.  This will  delay the processing of your 

licensure.  

 

 

 

 

 

.   
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Non-Licensure Degree 

 

 

A student who for any reason has not met all requirements, competencies, and skills for teacher licensure, 

but has met all other University graduation requirements, may receive a BA or BS non-licensure degree in 

education.  A conference with the Director of Teacher Education is required of all non-licensure candidates 

in which the advantages and disadvantages of such a decision will be discussed.  Non-licensure candidates 

are also required to read and sign a memorandum of understanding.  Non-licensure candidates should 

declare a change of major in the Academic Records office and undergo a graduation audit as required of all 

degree candidates.  Some non-licensure degree candidates may need to take additional hours to meet the 

semester hour minimum for graduation.   
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PROFESSIONALISM 
 

 

 

National Education Associationôs Code of Ethics of the Education Profession  

 

Preamble 

 
 The educator, believing in the worth and dignity of each human being, recognizes the supreme importance 

of the pursuit of truth, devotion to excellence, and the nurture of the democratic principles. Essential to 

these goals is the protection of freedom to learn and to teach and the guarantee of equal educational 

opportunity for all. The educator accepts the responsibility to adhere to the highest ethical standards. 

 
 The educator recognizes the magnitude of the responsibility inherent in the teaching process. The desire 

for the respect and confidence of one's colleagues, of students, of parents, and of the members of the 

community provides the incentive to attain and maintain the highest possible degree of ethical conduct. 

The Code of Ethics of the Education Profession indicates the aspiration of all educators and provides 

standards by which to judge conduct. 

 

The remedies specified by the NEA and/or its affiliates for the violation of any provision of this Code shall 

be exclusive and no such provision shall be enforceable in any form other than the one specifically 

designated by the NEA or its affiliates. 

 

 

 

 

 

 

 

 

 

 

The goal of Trevecca's Teacher Education Program is to prepare quality 

classroom teachers both in the academic and in the professional arena. It is 

expected that all program completers will demonstrate a commitment to students 

and to the teaching profession.  Development as a  

professional educator includes, embracing a professional  

Code of Ethics like that of the National Education  

Associationôs listed below (being).  In addition,  

professionalism includes participation in a professional  

organization.  Trevecca Nazarene University hosts a student  

chapter of the Association for Supervision and Curriculum  

Development.  Many activities and opportunities are offered  

on a monthly basis to the members of Treveccaôs ASCD. 
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PRINCIPLE I  

 

Commitment to the Student 

 

The educator strives to help each student realize his or her potential as a worthy and effective member of 

society. The educator therefore works to stimulate the spirit of inquiry, the acquisition of knowledge and 

understanding, and the thoughtful formulation of worthy goals. 

 

In fulfillment of the obligation to the student, the educatorð 

 

1. Shall not unreasonably restrain the student from independent action in the pursuit of learning. 

 

2. Shall not unreasonably deny the student's access to varying points of view.  

 

3. Shall not deliberately suppress or distort subject matter relevant to the student's progress.  

 

4. Shall make reasonable effort to protect the student from conditions harmful to learning or to health 

and safety.  

 

5. Shall not intentionally expose the student to embarrassment or disparagement.  

 

6. Shall not on the basis of race, color, creed, sex, national origin, marital status, political or religious 

beliefs, family, social or cultural background, or sexual orientation, unfairlyð 

 

7. Exclude any student from participation in any program  

 

8. Deny benefits to any student  

 

9. Grant any advantage to any student 

 

10. Shall not use professional relationships with students for private advantage.  

 

11. Shall not disclose information about students obtained in the course of professional service unless 

disclosure serves a compelling professional purpose or is required by law.  

 

 

PRINCIPLE II  

 

Commitment to the Profession 
 

The education profession is vested by the public with a trust and responsibility requiring the highest ideals 

of professional service. 

 

In the belief that the quality of the services of the education profession directly influences the nation and its 

citizens, the educator shall exert every effort to raise professional standards, to promote a climate that 

encourages the exercise of professional judgment, to achieve conditions that attract persons worthy of the 

trust to careers in education, and to assist in preventing the practice of the profession by unqualified 

persons. 

In fulfillment of the obligation to the profession, the educatorð 
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1. Shall not in an application for a professional position deliberately make a false statement or fail to 

disclose a material fact related to competency and qualifications. 

 

2. Shall not misrepresent his/her professional qualifications.  

 

3. Shall not assist any entry into the profession of a person known to be unqualified in respect to 

character, education, or other relevant attribute.  

 

4. Shall not knowingly make a false statement concerning the qualifications of a candidate for a 

professional position.  

 

5. Shall not assist a non-educator in the unauthorized practice of teaching.  

 

6. Shall not disclose information about colleagues obtained in the course of professional service unless 

disclosure serves a compelling professional purpose or is required by law.  

 

7. Shall not knowingly make false or malicious statements about a colleague.  

 

8. Shall not accept any gratuity, gift, or favor that might impair or appear to influence professional 

decisions or action.  

 

ð Adopted by the NEA 1975 Representative Assembly 

 

http://www.nea.org/aboutnea/code.html 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.nea.org/aboutnea/code.html
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PROGRAM OF STUDY 

 

 

 

 
 

Teacher Education administers undergraduate programs designed for the preparation of teachers. Persons 

may seek a BS in Elementary Education (Grades K-6), and a BA or BS in secondary subject area(s) 

licensure (English, History, Biology, Chemistry, Mathematics, Music, Physical Education, Physics, Speech 

Communications, Special Education, and Theatre).  The Professional Elementary and Professional 

Secondary minors are offered to meet requirements for state licensure and University graduation. 

 

The BA or BS in Education is designed for the preparation of teachers, and those who major in Elementary 

Education will be eligible to apply for licensure to teach grades K-6. Students who major in English, 

Biology, Chemistry, Mathematics, History, Physics,  or Speech Communications will have that 

specialization noted on their license and will be eligible to apply for licensure to teach grades 7-12. 

Students who major in Vocal Music, Physical Education, Special Education, or Theatre will have that 

specialization noted on their license and will be eligible to apply for licensure to teach grades K-12. 

 

Teacher Education also administers non-licensure programs. Persons who are not seeking licensure but 

wish to complete a non-teaching degree in elementary or secondary education may earn non-licensure 

minors in Early Grades Education, Middle Grades Education, and Secondary Grades Education. In addition 

to the above, the AS in Child Care is a non-licensure program designed to prepare a student for a career as 

a child care administrator or worker in a child care center. Non-licensure candidates are required to set an 

appointment with the Director of Teacher Education and sign a memorandum of understanding. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Information in this section delineates the courses and the practica  

required for each program of study in the Teacher Education  

Program.  Checklists and Four Year Plans guide the student toward 

the completion of a particular degree and/or fulfillment of an  

endorsement area for initial teacher licensure. 
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Sequencing of Required Courses 

 

 
The sequencing of courses is important for the completion of a program of study. The student, in 

consultation with an education faculty advisor and/or an advisor in the chosen field of study, is responsible 

for following the designated sequence of courses in the chosen program of study.  Changes or deviation 

from the advised program of study may delay the completion of the program of study and/or require the 

completion of additional requirements.   

 

Two major tools are provided to assist the student in successfully mapping a program of study: the 

Advising Paradigm (Four Year Plan), and the Program of Study Checklist.  The Four Year Plan 

indicates an appropriate sequencing of coursework to earn a bachelorôs degree in four years. This plan takes 

into consideration prerequisites and the current course offering schedule.  The student is responsible for 

developing a plan of study with the assigned faculty advisor. The Program of Study Checklist is provided 

to assist the student in tracking progress toward program completion.  The Checklist is a key tool in 

advising and should be updated on a regular basis with the faculty advisor. 

 

Failure to meet basic skill competency levels, specific program requirements, and/or an unsatisfactory level 

of competence demonstrated in the public school classroom may result in additional requirements, remedial 

work, and/or an extended time to complete the program of study. Emphasis should always be placed on 

quality and demonstrated competence of the knowledge and skills necessary for a professional teacher. 

 

Each education majorôs Program of Study Checklist and corresponding Four Year Plan may be found at 

the end of the Program of Study section. 
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Advisement 

 

 

All students interested in the Teacher Education Program must have a Teacher Education faculty member 

as an advisor. Education faculty advisors are assigned once the student has declared an education major in 

the Academic Records office. Program advising begins after the student has declared an education major.  

All students, both elementary and secondary education majors, must have a faculty advisor in the Teacher 

Education Department.  Secondary education majors will have a major faculty advisor in the chosen field 

of study and a minor faculty advisor in the Department of Teacher Education. 

 

Student advising and pre-registration occurs each semester in a two week period as established by the 

university calendar.  Teacher Education faculty extend office hours during that time period.  It is the 

studentôs responsibility to contact the School of Education to sign up for an advising appointment with the 

faculty advisor during the announced pre-registration time.  Advising and academic registration dates are 

listed on the University calendar via the ICE page (click on Public Files, then click Academic Affairsô 

Files, and then open Academic Calendar).  In addition, announcements are posted on the School of 

Education Forum. Students who fail to pre-register during the established time frame will risk a delay in 

program completion, and will not be able to register for classes until the established registration date the 

day before the first day of classes. Failure to pre-register may result in closed courses, textbook shortages, 

and delay of program completion.  

 

Before meeting with an advisor, the student is expected to have a tentative class schedule prepared.  The 

tentative schedule is to be brought to the advising appointment.  Failure to do so may necessitate the 

rescheduling of the appointment.  Using the appropriate Advising Paradigm, or Four Year Plan, facilitates 

the course selection process for each semester.  A course offering list for each semester is published by the 

Academic Records office and is made available through the studentôs IQWeb account and via the ICE page 

(click on Public Files, then click Academic Affairsô Files, and then open Course Listing). 
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Field Experiences 

 

The student will have many opportunities to observe, participate and practice in diverse settings, with 

varying exceptionalities and cultural differences. All candidates are engaged in extensive and substantive 

field experiences and clinical practices designed to encourage candidates to interact with exceptional 

students and students from different ethnic/racial, gender, socioeconomic, and linguistic groups.  These 

experiences supplement the classroom instruction and help candidates confront issues of diversity that 

affect teaching and student learning and develop strategies for improving student learning and candidatesô 

effectiveness as teachers. 

 

Candidates are required to complete a field experience in an ethnically diverse classroom in 

** Foundations Practicum in Education (EDU 1010), and a field experience or student teaching 

assignment in a Title I classroom to work with various socioeconomic groups.  In addition, the field 

experiences and student teaching include work with English language learners and students with 

disabilities.  

 

At each level the student will be expected to integrate knowledge gained from general, content, and 

professional studies and demonstrate competence in practice.  The student will be expected to assume 

responsibility for self-assessment and professional development through continuous reflection, analysis, 

goal setting, and implementation of goals. If one is to profit from the field experiences, a positive attitude 

toward critiques from the cooperating teacher and university supervisor is a must.  The student is 

encouraged to seek and be receptive to constructive suggestions for professional growth. 

 
The various types of field experiences, practica, clinical, microteaching, and enhanced student teaching, are 

vital components of the Teacher Education Program.  Field experiences begin with observation and move 

through a guided, sequential progression to assuming full class responsibility during enhanced student 

teaching.  Every effort is made to provide a wide range of experiences in different grade levels, varying 

exceptionalities, and diverse school settings. 

 

All classroom assignments demand a professional commitment.  Prompt, regular attendance and full 

participation are required.  In case of illness, the student must call the school office, ask that the 

cooperating teacher be notified, and then inform the university supervisor.  Each student is expected to 

abide by all rules that apply to pupils and to teachers in the assigned school.  The Trevecca student is 

expected to be as professional as any member of the school's permanent staff.  Regular attendance is 

imperative and failure to do so will result in the student's disenrollment in the course.  If difficulty arises 

during any field experience which causes sufficient doubt as to satisfactory completion of the assignment, 

the following may occur: conference with student and cooperating teacher; conference with the student and 

university supervisor; assessment interview; removal from assignment; disenrollment.  A written appeal 

may be made regarding any decision.   

 

Practica 

EDU 1010, a field experience practicum, is taken in conjunction with EDU 1500 Foundations of 

Education.  Classroom observation, classroom material preparation, and participation are required.  

Specific course requirements, responsibilities, and documentation forms are described in a packet of 

materials given to each student.  Regular attendance and participation are required.  Graded S-U.  Fee 

charged. 
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EDU 2011/12/13 (Elementary/Middle/Secondary), a field experience practicum, is taken in conjunction 

with EDU 3510 Reading and Writing in the Content Area and EDU 2800 Introduction to Music Education.  

This clinical field experience is designated in a specific grade level appropriate to the major area of study.  

Various teaching strategies will be implemented and supervised in the assigned classroom. Specific course 

requirements, responsibilities, and documentation forms are described in a packet of materials given to 

each student.  Graded S-U.  Fee charged. 
 

Microteaching 

 

Microteaching in an elementary classroom is a required component of the methods courses (EDU 2700, 

3310, 3315, 3430, 3450, 3455, 3460, 3465, 4125 and 4130) in the Child Development and Learningôs and 

Elementary Educationôs professional core.   Microteaching in a middle school or secondary classroom is a 

required component of the methods course EDU 4230.  Microteaching may be a part of other secondary 

methods courses.  Participation in diverse classrooms provide many opportunities for the application and 

practice of teaching in diverse professional communities.  Specific requirements are described in each 

course syllabus.  

 

Enhanced Student Teaching 

 

All students in the Teacher Education Program at Trevecca must complete, in their senior year, a 

professional semester consisting of a minimum of 15 weeks of enhanced student teaching.  In this 

culminating field experience, students demonstrate competence in professional qualities, expertise, and 

commitment.  Student teachers demonstrate their ability to integrate knowledge from general, content, 

professional and pedagogical studies into effective practice in diverse professional communities.   

 

Enhanced student teaching is conducted in public schools under the guidance of classroom teachers and 

university supervisors from Trevecca.  The semester is divided into two different grade level assignments 

for elementary and secondary teachers. Students with a specialization in Child Development and Learning 

(K-8)*  will complete one placement in grades K-4 and another in grades 5-8 in an elementary/middle 

school.  Students with a specialization in Elementary Education (K-6) will complete one placement in 

grades K-3 and another in grades 4-6. Students with a secondary subject major will complete one 

placement in grades 7-8 in a middle school and another in a 9-12 setting in a high school.  Students whose 

major field of study is physical education, music, special education or theatre, which requires K-12 

licensure, will complete one placement in grades K-4 in an elementary school and another in either grades 

5-8 in a middle school or grades 9-12 in a high school. 

 

 

If difficulty arises during the student teaching experience that causes sufficient doubt as to the satisfactory 

completion of student teaching in either placement, an assessment interview will be called.  If the student 

teacherôs performance in either placement results in a grade of unsatisfactory, the student may be required 

to extend the weeks of student teaching, repeat the student teaching experience in a different placement, 

and/or meet other specific requirements determined by the assessment interview committee.  Such an 

interview could lead to the Director of Teacher Educationôs decision not to recommend the student for 

teacher licensure.  Specific course requirements, responsibilities, and documentation forms are described in 

a packet of materials given each student teacher.  Graded S-U.  Fee charged. 
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A.S. in Child Care and Supervision 

(Non-licensure) 
 

Student's Name _________________________Advisor _________________ Date ___________ 

SS# ________________________________ 

 The program is designed to prepare candidates for a career working with young children in child care facilities as 

instructional aides, teachers in child care centers, and child care administrators.  Emphasis is placed on the (a) physical, 

emotional, social, and intellectual developmental needs of young children, (b) developmentally appropriate materials for specific 

age groups in child care, (c) meeting the needs of exceptional infants, toddlers, and young children, and (d) working with 

teachers in educational programs for young children.  Child care lesson planning, implementation and evaluation, classroom 

management, and administration are included in the curriculum, which includes 150 hours of practicum experience.    

   
GENERAL EDUCATION CORE                                                                                     30 Semester Hours 

Foundations Tier ï 12 hours 

Course Hours Grade Registration Completion 

ENG 1020 English Composition 3    

ENG 1080 Critical Reading, Writing, and Thinking 3    

COM 1010 Speech Communication 3    

Mathematics ï 3 hours 

EDU 2565 Math for Elementary Educators or 

MAT 1040 Concepts of Mathematics 

3 
   

Human Sciences Tier ï 6 hours 

PSY 2010 General Psychology 3    

SOC 2500 Family in Society        3 

   

Natural Sciences Tier ï 6 hours 

SCI 1500 Life Science 3  

  
ALH 2100  Public School Health 3  

Contexts Tier ï 6 hours 

REL 2000 Introduction to Biblical Faith  3    

REL 3000 Christian Tradition  3    

CHILD CARE CORE                                                                                                                                     33 Semester Hours 

EDU 1010 Foundations Practicum     

EDU 1500 Foundations of Education  1    

EDU 2600 Learning and Cognition 3    

PSY 3411 Introduction to the Exceptional Learner 3    

ECS 2000 Caring for Infants and Toddlers 3    

ECS 2100 Early Childhood Program of Play and Creative Expression 3    

ECS 2200 Early Childhood Reading and Writing 3    

ECS 2300 Early Childhood Math and Science Methods 3    

ECS 2400 Early Childhood Language and Social Studies 3    

ECS 2900 Child Care Administration and Community Relations 3    

EDU 3523 Ethical and Legal Rights of Teachers and Students 2    

INT 1100 Life Calling and Purpose 3    

TOTAL   63 Semester Hours 

 EDU 1010 must be taken with EDU 1500 

Î Requires screening interview 

** Requires permission 
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TREVECCA NAZARENE UNIVERSITY  
 

B.S. IN BIOLOGY EDUCATION                                                                                                   
(7-12 Licensure) 

 

The Teacher Education student majoring in Biology will be endorsed 

to teach Biology, grades 9-12 and General Science, grades 7-8. 

Student's Name ___________________________ Advisor _____________________________  

 

SS# _____________________________Student ID # ________________________________ 

GENERAL EDUCATION CORE                                                                                          62 Semester Hours 

Foundations Tier ï 23 hours 

Course Hours Grade Registration Completion 

ENG 1020 English Composition 3    

ENG 1080 Critical Reading, Writing, and Thinking 3    

COM 1010 Speech Communication 3    

Mathematics ï 4 hours 

           MAT 1510 Calculus I (4) 
4 

   

Computer Literacy ï 3 hours 

          SCI 2150 Intro to Computer Technology for the 

Sciences 

3 
   

BUS 2010 Financial Stewardship 2    

Health and Fitness ï 2 hours 

          HPE 1500 Introduction to Health and Wellness          
2 

   

Intercultural Literacy ï 3 hours 

EDU 3300 Teaching English Language Learners (P- 

10) 

 

3 
   

Human Sciences Tier ï 12 hours 

Institutional: 

           SOC 2500 Family in Society 

 

3 
   

Behavioral: 

EDU2600 Learning and Cognition 

PSY 2010 General Psychology 

PSY 3411 Introduction to the Exceptional Learner 

 

3 
   

3    

3    

Natural Sciences Tier ï 6 hours 

SCI 2510 Earth and Space Science   

SCI 2600 Issues in Science         

3    

3    

Contexts Tier ï 21 hours 

REL 2000 Introduction to Biblical Faith  3    

World Civilization:      

         HIS 1400/1450 World Civilization I or II   

 

3 
   

ENG 2000 World Literature 3    

MUS 1500 Fine Arts 3    

Philosophy (Choose one):     

         PHL 2010 Introduction to Philosophy 

         PHL 3070 Ethics 

 

3 
   

REL 3000 Christian Tradition  3    

REL 4000 Christian Life and Ministry 3    
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Also Required for This Major  

Certification in First Aid and CPR  

Additional Requirement for Fr eshman             3 Hours                   

Beginning Fall 2008 

INT 1100   Life Calling and Purpose                                                       3  

MAJOR                                                             39 Semester Hours 

Course Hour

s 

Grade Registration Completion 

SCI 1050 Science Philosophy and Practice 1    
BIO 1510 General Biology I 4    
BIO 1520 General Biology II 4    
BIO 2820 Microbiology 4    
BIO 3000 General Ecology 3    
BIO 3720 Genetics  4    
BIO  4335 Seminar in Biology 1    
CHE 1010 Principles of Inorganic and Organic Chemistry or 

CHE 1040 General Chemistry I  
4 

   

CHE 1020 Principles of Organic and Biochemistry or 

CHE 2010 Organic Chemistry I 
4 

   

PHY 2110 General Physics I 4    
EDU 3510 Reading and Writing in the Content Areas * (P- 30) 3    
EDU 4230 Methods and Materials for Secondary Education * 

(P-30) 
3 

   

MINOR IN PROFESSIONAL SECONDARY 7 -12                                              24 Semester Hours 

EDU 1010 Foundations Practicum (P-30) 1    

EDU 1500 Foundations of Education  3    

EDU 2200 Teaching in Middle and Secondary Schools *  (P-

20) 
3 

   

EDU 2556 Methods for Effective Classroom Climates * 3    

EDU 4600 Student Teaching Seminar Î 3    

EDU 4630 Opening of School Experience ÎÎ  0    

EDU 4670 Enhanced Student Teaching in Secondary School 

Î 
9 

   

PSY 4020 Educational Tests and Measurements *  2    

Strongly recommended for this major 

BIO 2010/2020 Anatomy-Physiology I or II 4    

BIO 3730 Molecular Biology 4    

EDU 3355 Urban Teaching and Learning 3    

Concurrent Courses 

     EDU 1500 must be taken with EDU 1010 

     ÎÎ EDU 4630 must be taken in the August immediately prior to student teaching 
ÎEDU 4600 must be taken with EDU 4670                                              
*  Admission to Te acher Education Program Required  

P = Practicum hours                                                                                               

TOTAL  125  SEMESTER HOURS 
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Admission to the Teacher Education Program 

One of the following: 

 

Score 

 

Date 

ACT (22)   

SAT (1020)   

PPST      Mathematics  (Paper test ï 173) (Computer test ï 318) 

               Reading         (Paper test ï 174) (Computer test ï 321) 

               Writing           (Paper test ï 173) (Computer test ï 319) 

  

  

  
 

Date admitted to the Teacher Education Program _____________ 
 

Required Praxis tests for Admission to Student Teaching: 

Test Name Test Number Score Date 

Principles of Learning and Teaching 7-12 (159) 30524   

Biology: Content Knowledge, Part 1 (148) 20235   

Biology: Cont. Essays (146) or Gen. Sc.: Cont. Essays (130) 20233 or 30433   
 

Date admitted to Student Teaching ___________________                                                              rev. 06/13/2008 
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TREVECCA NAZARENE UN IVERSITY  
B.S. in Business Education                                                                                                              

(7-12 Licensure) 
 

Student's Name _____________________________Advisor______________________________  

SS# ________________________________Student ID # __________________________________ 

GENERAL EDUCATION CORE                                                                                                       60 Semester Hours 

Foundations Tier ï 21 hours 

Course Hours Grade Registration Completion 

ENG 1020 English Composition 3    

ENG 1080 Critical Reading, Writing, and Thinking 3    

COM 1010 Speech Communication 3    

Mathematics ï 3 hours 

        MAT 1040 Concepts of Mathematics or  

        MAT 1055 College Algebra  

3 
   

Computer Literacy ï 2 hours 

          ITI 1500 Office and Internet Technologies 
2 

   

BUS 2010 Financial Stewardship 2    

Health and Fitness ï 2 hours 

          HPE 1500 Introduction to Health and Wellness 
2 

   

Intercultural Literacy ï 3 hours 

          EDU 3300 Teaching English Language Learners (P-10) 
3 

   

Human Sciences Tier ï 12 hours 

Institutional: 

           SOC 2500 Family and Society 
3 

   

Behavioral: 

EDU 2600 Learning and Cognition 

           PSY 2010  General Psychology 

PSY 3411 Introduction to the Exceptional Learner 

3    

3    

3    

Natural Sciences Tier ï 6 hours 

Lab Sciences (Choose One): 

          SCI 1500 Life Science or SCI 1600 Physical Science 
3 

   

SCI 2600 Issues in Science 3    

Contexts Tier ï 21 hours 
REL 2000 Introduction to Biblical Faith  3    

World Civilization: (Choose One)    

         HIS 1400/1450 World Civilization I or II          
3 

   

ENG 2000 World Literature 3    

MUS 1500 Fine Arts 3    

Philosophy (Choose one):     

         PHL 2010 Introduction to Philosophy or PHL 3070 

Ethics          

3 
   

REL 3000 Christian Tradition  3    

REL 4000 Christian Life and Ministry 3    

Certification in First Aid and CPR  

Additional Requirement for Freshman                              3 Hours                 Beginning Fall 2008 

INT 1100  Life Calling and Purpose                                      
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MAJOR                                                                                                    37 Semester Hours 

Course Hours Grade Registration Completion 
ACT 2210 Principles of Accounting I 3    

ACT 2240 Microcomputer Accounting Apps. for Educ 1    

BUS 2300 Intro to Entrepreneurship & Small BusMgmt. 3    

ECO 2010 Principles of Microeconomics 3    

ITI    2500 Introduction to Networking and Security 3    

BUS 3020 Statistics for Business and Economics I 3    

BUS 3500 Production and Operations Management 3    

MKT 3100 Principles of Marketing 3    

BUS 2250 Business Communications 3    

BUS 4040 Business Law I 3    

BUS 4110 Business Policies 3    

EDU 3510 Rdg and Writing in the Content Area* (P- 30) 3    

EDU 4230 Meths and Mats for Secondary Educ. * (P- 30) 3    

MINOR IN PROFESSIONAL SECONDARY 7 -12                                                    24 Semester Hours 

EDU 1010 Foundations Practicum (P ï 30) 1    

EDU 1500 Foundations of Education  3    

EDU 2556 Methods for Effective Classroom Climates *   3    

EDU 2200 Teain Middle and Secondary Schools * (P- 20) 3    

EDU 4600 Student Teaching Seminar Î 3    

EDU 4630 Opening of School Experience ÎÎ 0    

EDU 4670 Enhanced Student Tea in Secondary School Î 9    

PSY 4020 Educational Tests and Measurements *  2    

Strongly Recommended for this major                                                                                12 Semester Hours 
EDU 3355 Urban Teaching and Learning 3    
ITI 2020 Computer Apps. using Spreadsheets & Databases 3    
ITI 2200 IT Project Management 3    
ITI 2050 Desktop Publishing Technologies 3    

Concurrent Courses 

     EDU 1500 must be taken with EDU 1010 

     ÎEDU 4600 must be taken with EDU 4670 

  ÎÎEDU 4630 must be taken in the August immediately prior to student teaching     

* Admission to Teacher Education Program required 

P = Practicum hours                                                                                                       TOTAL 124 Semester Hours 

 

Admission to the Teacher Education Program 

One of the following: 

 

Score 

 

Date 

ACT (22)   

SAT (1020)   

PPST   Mathematics (Paper test- 173) (Computer test- 318) 

            Reading       (Paper test- 174) (Computer test- 321) 

            Writing        (Paper test- 173) (Computer test- 319) 

  

Date admitted to the Teacher Education Program _________________ 

 

Required Praxis test for Admission to Student Teaching 

Test Name Test Number Score Date 

Principles of Learning & Teaching (PLT) (159) 20524   

Business Education (570) 10100   




